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ABSTRACT

Background: Truancy, or unexcused school absenteeism, is linked to adolescent psychosocial and behavioral problems and may
serve as a behavioral marker of developmental and ecological vulnerability. This study examined associations between truancy
and psychosocial distress, violence, limited social support, and substance use among Filipino students.

Methods: Data were drawn from the 2019 Philippines Global School-Based Student Health Survey (GSHS) of adolescents in
Grades 7-10 (ages 13-17). Truancy was defined as missing school without permission during the past 30 days. Twenty-three
variables covering psychosocial problems, violence, social support, and substance use were analyzed using logistic regression,
stratified by sex.

Results: About 32.6% of students reported truancy in the past month, with higher odds among older and male adolescents.
Truant students had elevated odds of loneliness, anxiety, suicidal behaviors, bullying, violence, and substance use. Female students
exhibited higher odds of alcohol and marijuana use relative to males. Truant students were more likely to report limited parental
support and peer isolation.

Implications for School Health Policy, Practice, and Equity: Recognizing truancy as an early warning marker can inform
school-based screening, psychosocial support, and gender-sensitive interventions to reduce inequities.

Conclusions: Truancy may reflect underlying psychosocial challenges, underscoring the need for proactive, tiered school-based
identification and support strategies for at-risk adolescents.

disengagement from school (e.g., truancy) may reflect or precip-
itate broader psychosocial vulnerabilities [2].

1 | Introduction

Adolescence is recognized as a critical developmental period

marked by extensive biological, cognitive, emotional and social
transitions, which shape trajectories of health, behavior, and
social functioning [1, 2]. During this window, adolescents are
especially sensitive to environmental stressors, peer influence,
and changes in family or school contexts; consequently, early

While absenteeism encompasses all types of absences, truancy
specifically refers to unauthorized or unjustified absences from
school [3]. Truancy or unexcused school absenteeism among ado-
lescents is a multifaceted issue that can have profound implica-
tions for behavioral and psychosocial well-being [4, 5]. While it
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has traditionally been viewed through an educational lens, recent
research has suggested its utility as a potent marker for iden-
tifying adolescents at risk of various psychosocial challenges in
school-going adolescents [6, 7].

Studies have shown a strong association between school absen-
teeism and youth psychopathology, with reciprocal influences
between absenteeism and mental health issues [6]. Absenteeism
is linked to psychological disorders like anxiety, depression, con-
duct problems, and social phobia, indicating a complex interplay
between school avoidance and psychopathology [8-10]. Addi-
tionally, unexcused absenteeism or truancy has been found to
be associated with more severe psychosocial risks, including sui-
cidal behaviors and substance use disorders, with far-reaching
consequences for adolescents and their families [10]. The pres-
ence of these disorders can significantly impact a student’s
ability to attend school regularly and can have long-term con-
sequences if not addressed [11]. Therefore, early recognition
and intervention through the lens of truancy can have tangi-
ble implications addressing school avoidance and its associated
psychopathologies.

The Philippines exhibits notably high truancy rates among ado-
lescent students compared to neighboring nations. National sur-
vey data indicate that more than 30% of Filipino students aged
13-15years reported truancy in the past 30days [12], placing
the Philippines above the ASEAN regional average of 24.8% for
past-month truancy [10]. This pattern of unauthorized absence,
distinct from excused or illness-related absences, appears across
multiple educational levels, with localized school studies doc-
umenting chronic absenteeism rates ranging from 39% to 50%
among identified at-risk students [13, 14]. In comparison, global
data show considerable variation in truancy rates; for example,
Laos reported a 40.7% prevalence of truancy in the past 30 days
[15]. Meta-analytic evidence further suggests that a range of inter-
nalizing and externalizing problems such as anxiety, substance
use, poor parental involvement, and negative school climate are
consistently associated with truancy across diverse settings [16,
17]. Within the Philippine context specifically, studies point to
financial strain, family work obligations, transportation barriers,
low parental involvement, health concerns, unfavorable school
environments, and academic overload as major contributors to
truancy behavior [18, 19].

Given that education plays a central role in adolescent devel-
opment and long-term human capital formation, understand-
ing how absenteeism intersects with adolescents’ psychosocial
vulnerabilities is crucial [20]. Despite evidence linking truancy
with psychosocial risk factors, relatively little is known about
how these relationships manifest among Filipino adolescents.
This gap is concerning in light of increasing reports of depres-
sion, suicidal behavior, and violence among adolescents in recent
years [12, 21]. Examining truancy as a potential early indica-
tor of such vulnerabilities may therefore offer valuable insights
for policymakers and help inform timely, targeted interventions.
Conceptually, this study reframes truancy as a behavioral marker
of accumulated psychosocial vulnerability, rather than solely an
educational or disciplinary concern. Drawing on developmen-
tal psychopathology and ecological systems perspectives [22, 23],
we position truancy as an observable manifestation of underly-
ing emotional distress, exposure to adverse environments, and

limited social support across family, peer, and school contexts.
Meta-analytic and cross-national studies have shown that inter-
nalizing symptoms (e.g., loneliness, anxiety, suicidal behaviors),
exposure to violence and bullying, limited parental and peer sup-
port, and substance use are among the most robust and recurrent
correlates of truancy in adolescents [4, 10, 16].

Against this background, using nationally representative data
from Filipino secondary-school students, we examined the preva-
lence of truancy and estimated the odds of multiple psychosocial
risk domains including internalizing symptoms, violence expo-
sure, limited social support, and substance use among truant ver-
sus non-truant adolescents. By integrating these domains within
a single, large-scale dataset, this study advances current knowl-
edge by conceptualizing truancy as a multidimensional indi-
cator of adolescent well-being, thereby informing intervention
strategies that bridge educational engagement and mental health
within adolescents’ social ecologies.

2 | Methods

2.1 | Study Setting and Design

The 2019 Philippines Global School-Based Student Health Survey
(GSHS) was conducted among students in Grades 7-10 in Philip-
pines schools, typically encompassing ages 13-17. According to
the WHO Global School-based Student Health Survey documen-
tation, the sampling frame included secondary schools across
all major regions of the Philippines, including Luzon, Visayas,
and Mindanao [12]. As such, the survey reflects a mix of urban
and rural schools as well as both public and private secondary
schools nationwide. However, detailed school-level identifiers
(e.g., school name, type, or specific location) are not included
in the public-use dataset; therefore, the present analysis could
not stratify results by school characteristics. Utilizing a two-stage
cluster sample design, the survey aimed to gather data represen-
tative of all students in these grade levels across the Philippines.
In the initial stage, schools were chosen with a probability pro-
portional to their enrollment size, while in the subsequent stage,
classes were randomly selected, and all students in the chosen
classes were eligible for participation. The Philippines GSHS cov-
ered various aspects, including alcohol use, dietary behaviors,
drug use, hygiene, mental health, physical activity, protective fac-
tors, violence, and unintentional injury. Student responses were
self-reported via computer-scannable answer sheets. The survey
achieved a 100% school response rate, with a student response
rate of 85%, resulting in an overall response rate of 85%. A total of
10,149 students participated in the survey, with prevalence esti-
mates (percentages) and 95% confidence intervals provided in the
Results section.

2.2 | Study Variables

221 | Independent Variable

Truancy was measured using the standard GSHS item: “During
the past 30 days, on how many days did you miss classes or school
without permission?.” Responses were categorized as 0 days (no
truancy) and 1 or more days (any truancy), consistent with
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TABLE1 | Description and coding of dependent variables.

Domain Variable GSHS item (summary) Coding

Psychosocial Loneliness Felt lonely (past 12 months) 1 = always/often/sometimes;

problems 0 =never/rarely
Anxiety Worried so much could not sleep 1 = always/often/sometimes;

Suicidal ideation

Suicide attempt
Bullied at school

Violence-related
Bullied outside school

Cyberbullied

Physically attacked
Physical fight

Limited social
support

Parental neglect
Parental disengagement
Parental detachment

Peer isolation

Peer rejection
Food insecurity

Substance use Current marijuana use
Current alcohol use
Ever drunk
Drug use < 14 years

Alcohol use < 14 years

(past 12 months)

Cyberbullied via social media (past

Physically attacked (past 12 months)
Involved in physical fight (past

Parents checked homework (past
Parents understood problems (past
Parents knew free-time activities

Number of close friends
Students kind/helpful at school (past

Went hungry due to lack of food (past

Marijuana use (past 30 days)
> 1 alcoholic drink (past 30 days)
Ever drank until drunk
Age at first drug use

Age at first alcohol use

0 =never/rarely

Seriously considered suicide (past 1=yes; 0=no
12 months)

Attempt suicide (past 12 months) 1=yes; 0=no

Bullied on school property (past 1=yes; 0=no
12 months)

Bullied off school property (past 1=yes; 0=no

12 months)

1=yes; 0=no

12 months)

1=>1times; 0=0 time
1=>2times; 0=0 times
12 months)

1 = always/often;

30days) 0= never/rarely/sometimes

1 = always/often;

30days) 0 =never/rarely/sometimes

1 = always/often;
(past 30 days) 0 =never/rarely/sometimes
1=>1 friend; 0 =none
1 =always/often;

30days) 0 =never/rarely/sometimes

1 = always/often/sometimes;
30 days) 0=never/rarely
1=>1times; 0=0 time
1=yes; 0=no
1=>1 time; 0 =never
1=<14years; 0= > 14/never

1=<14years; 0= > 14/never

previous GSHS analyses [15]. Truancy was assessed based on the
standard GSHS past-30-day item and reflects recent (past-30-day)
unexcused absenteeism rather than chronic absenteeism.

2.2.2 | Dependent Variables

Based on a comprehensive literature review, 23 relevant vari-
ables were selected and extracted from the Philippines GSHS
2019 dataset. We acknowledge that dichotomizing ordinal vari-
ables reduces response variability and may overlook graded dif-
ferences. However, in GSHS research, dichotomization is com-
monly used [10, 15, 24], particularly in low- and middle-income
country (LMIC) contexts, because some upper-frequency cat-
egories contain very small cell counts that produce unsta-
ble regression estimates. Given the relatively low frequency of
“Most of the time/Always” responses for several psychosocial
and violence-related items in this dataset, dichotomization was

necessary to ensure stable estimates and appropriate sample size
per category. This approach also allowed comparability with prior
GSHS studies across regions. Demographic variables included
age (<14 vs. > 14 years), sex (male or female), and grade level
(7th-10th). Detailed variable definitions and coding are pre-
sented in Table 1.

2.3 | Statistical Analysis

Descriptive statistics were used to describe the demographic char-
acteristics of the participants. Logistic regression, adjusting for
age distribution, was used to examine the odds of the depen-
dent variables, including the demographic characteristics, psy-
chosocial problems, violence exposure, limited social support,
and substance use for those with truancy. Separate analyses were
conducted for male and female participants to explore potential
differences in these associations between sexes. Multivariable
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models were adjusted for age because the public-use GSHS
dataset does not include socioeconomic indicators, academic
grades, nor identifiable school-level contextual variables such as
school type or urban/rural location. Therefore, additional poten-
tial confounders could not be included. This limitation is com-
mon to secondary analyses of publicly available GSHS data. The
results were graphically represented using forest plots, present-
ing the odds ratios (OR) alongside their respective 95% confi-
dence intervals (95% CI). The effect of the multi-stage sampling
design and sampling weight due to disproportionate sampling
was accounted for in all analyses. The analysis was performed in
STATA 17 (Stata Corporation, College Station, Texas, USA) and
the statistically significant level was determined as 0.05.

3 | Results

The analytic sample included 10,149 school-going Filipino ado-
lescents from the 2019 GSHS, with approximately equal represen-
tation of males and females; most participants were aged 14 years
or younger. The overall prevalence of past-month truancy was
32.6%.

Truancy was more prevalent among adolescents older than
14 years (35.8%) compared with those aged 14 years or younger
(30.9%), corresponding to 25% higher odds of truancy among
older adolescents (OR 1.25, 95% CI 1.07-1.46). Male adolescents
reported a higher prevalence of truancy (39.2%) than females
(25.8%). Females had significantly lower odds of truancy com-
pared with males (OR 0.54, 95% CI 0.49-0.60). No significant

differences in truancy prevalence were observed across grade
levels.

3.1 | The Odds of Psychosocial Problems
Among Truant Adolescents

AsFigure 1 shows, the odds of experiencing all psychosocial prob-
lems were notably higher among both male and female adoles-
cents with truancy. For male adolescents, the odds ratios ranged
from 1.25 for anxiety to 2.23 for suicide attempt; likewise, for
female adolescents, the odds ranged from 1.35 for anxiety to 1.82
for suicide attempt.

3.2 | The Odds of Violent Behaviors Among
Truant Adolescents

As displayed in Figure 2, the odds of experiencing violent behav-
iors were consistently and significantly higher among truant ado-
lescents. For males, the odds of being bullied at school, out-
side school, and cyberbullied were respectively 33%, 61%, and
98% higher among truant adolescents. Additionally, the odds of
experiencing physical attacks and engaging in physical fights
were 1.79 and 2.24 times higher for truant adolescents. Similarly,
among females, the odds of violence were significantly higher
among truant adolescents, with odds ratios of 1.31 for being
bullied at school, 1.45 for being bullied outside school, 1.66 for
cyberbullying, 1.71 for experiencing physical attacks, and 2.03 for
engaging in physical fights.

Male Female
OR (95% CI) * OR (95% CI) *
Loneliness - 1.37 (1.14, 1.66) Loneliness — 1.50 (1.28, 1.77)
Anxiety - 1.25 (1.04,1.51) Anxiety . 1.35(1.11, 1.65)
Suicide ideation - 1.49 (1.26, 1.75) Suicide ideation —— 1.78 (1.45, 2.20)
Suicide attempt —— 223(1.85,270) | Suicide attempt —— 1.82 (152, 2.18)
o 1 2 3 o 1 2 3

* Adjusted for age distribution

FIGURE1 | The odds of psychosocial problems among students with truancy.

Male Female
OR (95% CI) * OR (95% CI) *
Bullied at school - 1.33 (1.16, 1.52) Bullied at school - 1.31 (1.08, 1.59)
Bullied outside school - 1.61 (1.43, 1.80) Bullied outside school - 1.45 (1.23, 1.70)
Cyberbullied —— 1.98 (1.65,2.39) Cyberbullied —— 1.66 (1.36, 2.04)
Physically attacked —— 1.79 (1.53, 2.10) Physically attacked - 1.71 (1.46, 2.00)
Physicall fight ——  224(1.90.2.65) Physicall fight —— 2.03(1.70,242)
0 1 2 3 0 1 2 3

* Adjusted for age distribution

FIGURE2 | The odds for violent behaviors among students with truancy.
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Male Female
OR (95% CI) * OR (95% CI) *
Parental neglect —— 1.36 (1.14, 1.61) Parental neglect —— 1.65 (1.36, 2.00)
Parental disengagement —— 1.37(1.15,1.62) | Parental disengagement —-— 1.50 (1.28, 1.75)
Parental detachment — 1.39 (1.01, 1.71) Parental detachment - 1.55(1.39, 1.73)
Peer isolation —— 1.31(1.01, 1.71) Peer isolation —e—— 1.58(1.07,2.34)
Peer rejection —— 1.54 (1.29, 1.84) Peer rejection —— 1.65 (1.37, 1.99)
Food insecurity —— 1.32(1.08, 1.63) Food insecurity —— 1.32(1.03, 1.69)
0 1 2 0 1 2
* Adjusted for age distribution
FIGURE 3 | The odds for limited social support among students with truancy.
Male Female
OR (95% CI) * OR (95% CI) *
Current marijuana use —e— 3.81(3.08,4.72) |Current marijuana use —e——  5.00(3.31,7.56)
Current alcohol use —.— 3.32(2.73,4.02) Current alcohol use - 3.00 (2.47, 3.64)
Ever been drunk - 2.63(2.27,3.04) Ever been drunk —— 2.93(2.30,3.74)
Drug before age 14 ~ —e— 0.83 (0.47, 1.47) Drug before age 14 ~ —e——— 2.28(0.99, 5.25)
Alcohol before age 14 - 1.35(1.01, 1.80) | Alcohol before age 14 - 1.17 (0.86, 1.61)
01 2 3 4 5 0123456738
* Adjusted for age distribution
FIGURE4 | The odds of substance use among students with truancy.
3.3 | The Odds of Limited Social Support they had increased odds of having ever been drunk (OR=2.93)

Among Truant Adolescents

As Figure 3 illustrates, the odds were significantly higher across
both limited parental and peer support domains in both male and
female adolescents with truancy. For males, the odds of parental
neglect, parental disengagement, and parental detachment were
36%, 37%, and 39% higher among truant adolescents, respectively.
Additionally, the odds of peer isolation and rejection were 1.31
and 1.54 times higher among truant adolescents. Similarly, for
females, the odds of parental neglect, parental disengagement,
and parental detachment were 65%, 50%, and 55% higher among
truant adolescents, respectively. Female adolescents also demon-
strated increased odds of peer isolation (OR=1.58) and peer
rejection (OR =1.65).

3.4 | The Odds of Substance Use Among Truant
Adolescents

Figure 4 displays the odds of substance use among male and
female adolescents with truancy. For males, the odds were
notably elevated for marijuana use (OR=3.81), alcohol con-
sumption (OR =3.32), and having ever been drunk (OR =2.63)
among truant adolescents. However, the odds of drug use before
the age of 14 and alcohol use before the age of 14 did not show
significant associations. In contrast, female adolescents with tru-
ancy exhibited higher odds across all substance use, with 5- and
3-times higher odds for marijuana and alcohol use. Additionally,

and drug use before the age of 14 (OR = 2.28), although the latter
did not reach statistical significance. However, similar to males,
the odds of alcohol use before the age of 14 were not significantly
elevated.

4 | Discussion

Approximately 32.56% of Filipino adolescents attending school
reported unexcused absences or truancy within the past month,
a notably higher rate compared to neighboring countries such
as Thailand, Indonesia, and Vietnam, where approximately 20%
of adolescents reported truancy during the same period [25-27].
Various factors could contribute to this discrepancy, including
socio-economic conditions, cultural influences, educational poli-
cies, and the availability of support systems for students [28].
Additionally, differences in the enforcement of truancy laws and
the accessibility of educational resources may also play a sig-
nificant role. The study revealed notable disparities in truancy
prevalence based on age and sex, with older adolescents and
males exhibiting higher rates of truancy. It is important to note
that truancy may also reflect structural and contextual barriers,
including economic hardship, transportation difficulties, house-
hold responsibilities, or perceptions of school safety [18, 29, 30],
rather than solely psychosocial or behavioral risk. In the Philip-
pine context, factors such as persistent poverty, regional inequal-
ity in educational access, and variability in school infrastructure
and resources may shape school attendance and contribute to

Journal of School Health, 2026

50f9

85UB017 SUOWWOD BAITe1D) 8|qeol (dde 8y Aq peusenob ae Sspie YO 9Sn JO SNl J0j AreiqT 8UlUQ A8]1/M UO (SUORIPUOD-pUE-SWLBIALO" A3 (1M ATelq Ul |Uo//SdnL) SUORIPUOD pue swie | 8y} 89S *[920z/70/Tz] uo Ariqiiauliuo A8|im ‘myn Jo AisIeAlun Ad ZyT0OL USOlTTTT OT/I0p/L00 A8 |IM Aselq iUl |uo//Sdny Wwiol) pepeojumod ‘G ‘9z0Z ‘TISTOV.T



absenteeism among adolescents [18, 30]. Because the GSHS mea-
sure captures “missing classes without permission” but does not
identify the reasons for absence, we cannot distinguish between
disengagement, avoidance, or contextual constraints. Therefore,
interpretations should be cautious, and further research incor-
porating socioeconomic indicators and school-level factors is
needed to disentangle competing explanations for truancy.

These findings align with previous research emphasizing age and
gender as significant predictors of school attendance [10, 24].
Older adolescents, especially around age 15, are prone to tru-
ancy due to heightened social pressures, academic challenges,
and a desire for independence. Moreover, greater autonomy and
reduced parental supervision in this age group make skipping
school easier without immediate repercussions [31]. These fac-
tors, coupled with societal expectations and norms that place
less emphasis on academic performance for males compared to
females, may be linked to a higher tolerance for school absen-
teeism among boys [32]. Sex differences in these associations
likely reflect both developmental patterns in emotion and behav-
ior and context-specific gender norms in the Philippines. Ado-
lescent boys more often show externalizing behaviors such as
aggression and rule-breaking, whereas girls are more likely to
report internalizing symptoms like anxiety, sadness, and lone-
liness, aligning with broader evidence on gendered emotion
expression and psychopathology [33-35]. In addition, age and
gender differences in truancy patterns may map onto develop-
mental shifts in identity work and social expectations across early
to late adolescence, as well as gendered norms around autonomy,
risk-taking, and affiliation. From Erikson’s perspective [36], ado-
lescence is characterized by the psychosocial task of “identity ver-
sus role confusion,” during which young people actively explore
social roles, values, and peer affiliations. Truancy in this context
may therefore reflect ongoing identity exploration (e.g., peer con-
formity, autonomy seeking) as well as role confusion, particularly
among adolescents who perceive school environments as incon-
sistent with their developing self-concepts. Thus, age and gender
differences observed in this study may be partly understood as
developmental variations in how adolescents negotiate identity
formation, autonomy, and belonging during the school years.

The findings of the present study indicated higher odds of loneli-
ness, anxiety, suicidal ideation, and suicide attempt among truant
students. Previous studies have also observed higher rates of iso-
lation and mental distress among truant students, which can con-
tribute to a higher risk of suicidal behavior [37, 38]. Loneliness,
anxiety, and other mental health issues can drive truancy, creat-
ing a cycle where avoidance of school exacerbates existing mental
health challenges [31]. Truant students may experience a decline
in school performance, loss of friendships, decreased self-esteem,
and increased mental health problems, ultimately linking to a
higher likelihood of suicidal ideation and attempts [39]. In addi-
tion, the heightened odds of being bullied at or outside school,
as well as being cyberbullied among truant students, underscore
the vulnerability of this population to peer victimization. The psy-
chological distress experienced by victims of bullying, whether
traditional or cyber, is significantly elevated and can put them at
higher risk of experiencing depression, anxiety, loneliness, suici-
dal ideations, truancy, lower academic achievement, and drop-
ping out of school [40-43]. Moreover, truant students may face
challenges in forming positive relationships with peers, which

can further exacerbate their risk of being bullied [44]. That being
said, truancy can serve as a valuable marker for underlying psy-
chosocial problems contributing to depression, suicidal behav-
iors, and victimization experiences in students. Recognizing the
significance of truancy is vital for designing effective interven-
tions and support systems to prevent the associated negative con-
sequences, not only in the Philippines but also in other contexts.

In the present study, the odds of being physically attacked and
engaging in physical fights were higher among students with tru-
ancy, indicating a heightened risk of violence among truant ado-
lescents. Chronic truancy is often linked to delinquency, drug
use, and violent behavior [45, 46]. Research indicates that ado-
lescents who engage in violent behavior are more likely to repeat
it, along with those who use drugs or join gangs [46]. While
persistent truancy has been associated with later delinquency
in other studies [47]. The present findings reflect associations
within adolescence only and cannot address long-term trajec-
tories. These results nevertheless suggest that truancy may sig-
nal broader behavioral risks that warrant early identification and
supportive school-based responses.

Truant adolescents in this study were more likely to report
parental neglect, disengagement, and detachment. Given the crit-
ical role of both parental and peer factors in determining the
level of social support available to individuals, this underscores
the significance of parental involvement and support in miti-
gating the adverse effects of truancy on adolescents’ social net-
works [48]. This is more pronounced in adolescents who priori-
tize social goals over academic achievement, who can be influ-
enced by social support in addressing inattention and lack of
class engagement [49, 50]. Similarly, peer dynamics significantly
influence social support outcomes and school engagement [50],
with truant Filipino adolescents exhibiting higher odds of peer
isolation or rejection. The literature suggests that social support
from friends, especially during adolescence, can be more crit-
ical than family support in reducing the likelihood of school
absenteeism and improving academic outcomes [49]. Therefore,
social support can play a crucial role in addressing inatten-
tion and lack of school engagement, particularly in adolescents
who prioritize social goals over academic achievements [51].
Conversely, truancy can indicate limited social support among
school-going adolescents and can provide valuable insights into
family and peer dynamics of truant adolescents. These insights
are particularly important for students with chronic truancy and
should be considered in the counseling and support systems for
this group.

41 | Implications for School Health Policy,
Practice, and Equity

This study underscores truancy as both an educational and
public health concern, warranting its use as a routine marker
for psychosocial distress, violence, and risky behaviors. In sev-
eral high-income settings such as Australia [52, 53], the United
States [54, 55], and the United Kingdom [56], school attendance
policies integrate early identification systems, routine screen-
ing, and referral pathways to school counselors and multidisci-
plinary support teams; these models have demonstrated effec-
tiveness in reducing absenteeism and identifying at-risk students.
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Evidence-based frameworks such as Multi-Tiered Systems of Sup-
port (MTSS) highlight the benefit of combining universal preven-
tion (e.g., social-emotional learning and bullying prevention),
targeted counseling, and intensive case-management for students
with persistent absenteeism [54, 55]. Adapting similar tiered
approaches to the Philippine context, including integration into
existing guidance counselor roles and community-based services
rather than reliance on specialized staffing, may be a feasible and
resource-appropriate strategy. Strengthening parental engage-
ment, peer support, and gender-sensitive programming could
further address vulnerabilities, while ensuring access to mental
health services, anti-bullying initiatives, and substance-use pre-
vention through school-family-community collaboration, par-
ticularly in underserved settings.

4.2 | Limitations

Although the findings suggest that truancy may be a useful
indicator of underlying psychosocial problems, violence, lim-
ited social support, and substance use among Filipino students,
some limitations should be considered when interpreting the
results. First, the study employed a cross-sectional design, which
precludes causal inference, and reliance on self-reported data,
which may be subject to recall and social desirability biases, par-
ticularly for sensitive behaviors such as truancy, violence, and
substance use. Although the GSHS uses anonymous question-
naires to reduce these biases, misclassification of some behav-
iors cannot be ruled out. Additionally, truancy was measured
over the past 30days only, which limits the ability to differen-
tiate episodic from chronic patterns of absenteeism. Therefore,
our measure predominantly reflects recent absenteeism rather
than long-term school disengagement. Therefore, future investi-
gations should account for this extended timeframe to provide
a more comprehensive understanding of the effects of truancy
on adolescent well-being. Because school-level identifiers were
anonymized in the public-use dataset, we were unable to exam-
ine differences by school type, school resources, or urban ver-
sus rural settings. The GSHS is designed as a surveillance and
monitoring instrument rather than a full socioeconomic dataset;
therefore, common confounders such as household income,
parental education, academic achievement, or school character-
istics are not available in the public-use file. Therefore, analy-
ses could not control for several potential confounders such as
family income, school type, or academic performance. Conse-
quently, residual confounding cannot be ruled out. Future stud-
ies using datasets that include socioeconomic and contextual
variables could provide a more comprehensive understanding
of these associations. Moreover, because the GSHS item does
not capture the reasons for missing school, truancy in our study
may reflect structural constraints (e.g., poverty, transportation,
unsafe environments) rather than only psychosocial or behav-
ioral factors. Therefore, contextual explanations cannot be ruled
out. Future research incorporating socioeconomic measures and
regional educational indicators could help disentangle the rela-
tive contribution of structural versus psychosocial determinants
of truancy in the Philippines. We also note that dichotomiza-
tion may reduce nuance in the original ordinal responses. Future
studies may benefit from modeling variables with more gran-
ular categories or continuous approaches where sample sizes
permit.

5 | Conclusion

The findings suggest that truancy may serve as an important early
warning sign of underlying psychosocial difficulties, exposure to
violence, and risk behaviors including substance use. While these
patterns represent associations rather than causal pathways, rec-
ognizing truancy as a potential indicator can inform targeted
screening and school-based interventions aimed at supporting
adolescents who may be experiencing psychosocial vulnerabil-
ity. Strengthening early identification systems, guidance coun-
seling, and school-family-community collaboration may help
mitigate associated risks and improve student wellbeing. Future
research employing longitudinal designs and broader measures
of absenteeism is warranted to clarify developmental trajectories
and guide effective intervention strategies.
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