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Abstract

This study investigated adult learners’ experiences with the language of their new liv-
ing environment. Migrants and refugees’ personal goals for language learning in their
specific life situations were captured in in-depth interviews conducted as part of eth-
nographically oriented field studies in Finland and Germany. Interpretative phenome-
nological analysis (IPA) was chosen as a structured approach to scrutinizing complex
lived experiences. The process reveals common experiences among participants:
language contributes to a sensation of getting closer or being pushed away and to bal-
ancing active participation in society, and it is a necessity for building personal futures.
The findings indicate that language is essentially involved in subjective well-being but
also, more fundamentally, in every aspect of existence itself. Therefore, the findings
extend the potential implications beyond the two European research contexts.
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The study reported herein explored adult migrants and refugees’ experiences of lan-
guage learning in their current life situations in Finland and Germany. As such, it con-
tributes to the body of literature that examines the development of language education
for adult migrants and refugees. To support adult education practices in which
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heterogeneous groups of individuals from different cultures and life circumstances
meet in classrooms with the shared goal of coping with their new living environment,
it is crucial that some common ground among these learners’ individual experiences
related to the new language and its learning be found.

Prior research on adult migrants and refugees’ language experiences has addressed
both Anglophone and non-Anglophone contexts. In North American settings, studies
implemented within this framework have focused on identity negotiations (Adamuti-
Trache, 2013; Guo & Lei, 2020; Huang, 2022; Norton, 2013; Skilton-Sylvester,
2002; Ugurel Kamisli, 2021), social support (Alfred, 2003; Warriner, 2007), conflicts
(De Fina & King, 2011; Mantou & Noels, 2019), life histories (Lee, 2013; Stewart,
2015), motivation for language learning (Kisiara, 2021), and motherhood (Omar,
2024; Zhu, 2020). Studies in the Australian context deal with digital literacy (Tour
et al., 2023) and emotions (Westcott & Vazquez Maggio, 2015). One study that
focused on Iraq’s Kurdistan region examined the psycho-social support provided to
migrants engaging in language learning (Ateek, 2022). Contributions from South
Africa have investigated migrants’ experiences of xenophobia (Mesthrie et al.,
2022), linguistic challenges (Mutasa, 2014), and networks for skilled migrants
(Hurst, 2014). A Ghanaian study investigated adult migrants’ multilingualism and lan-
guage practices (Amuzu et al., 2019).

The existing body of research in the European and British contexts has approached
adult migrants’ language experiences from the perspectives of meaningful learning
(Abdulla, 2017; Ahlgren & Rydell, 2020; Kérkkiinen, 2017), identity (Court, 2017;
Stella & Gawlewicz, 2021), and family integration (Farr et al. 2018; Fobker &
Imani, 2017; likkanen, 2020; Intke-Hernandez, 2020; Selleck, 2022). Studies have
also focused on various aspects of communication (Jansen & Romero Gibu, 2021;
Rydell, 2018; Van der Land, 2022; Zachrison, 2014) and social inclusion (Catibuéié
et al., 2021), particularly from the perspective of women (Ennser-Kananen & Pettitt,
2017; Rzepnikowska, 2017).

The gap in the literature that this study addresses is the relationship between lan-
guage learning and well-being in adult migrants and refugees’ experiences.

The present study highlights the connection between migrants’ language learning
and well-being among a heterogeneous group of migrants and refugees. Within this
scope, Beier and Kroneberg (2013) demonstrated how symbolic language boundaries
influenced the subjective well-being of migrants and their descendants in 20 European
countries. Rodin et al. (2017) also perceived a connection between language learning
and psychological well-being in their investigation of a language program for qualified
migrants in Sweden. In the UK, Tip et al. (2019) underscored the role of intergroup
contact as a mediator between language and well-being, and Morrice et al. (2021) high-
lighted refugees’ varied capacities, needs, and opportunities for learning as well as the
importance of prioritizing language learning over policy goals of rapid employment.

This study fills a significant gap in the literature by offering valuable insights into a
range of adult migrants’ language experiences in two European research contexts:
Finland and Germany. The participants’ backgrounds varied, encompassing both
highly skilled academics and individuals with limited literacy skills. The group also
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encompassed individuals of different ages, genders, and family structures who were
participating in Finnish and German integration training and literacy courses. This
study’s key strength lies in its ethnographic approach. The first author participated
in the delivery of instruction and activities at two adult education institutions, which
allowed her to familiarize herself with the participants’ everyday routines. The inter-
views were also conducted in this setting. At a later stage in the analysis, the synthesis
of the two field studies facilitated a comparison across two European migration desti-
nations from the perspectives of those relocating there from different parts of the world.

These two non-Anglophone migration destinations have not been previously inves-
tigated in tandem with respect to adult migrants’ language experiences and well-being.
The research questions guiding this work are as follows:

RQ1: How do participants experience learning the language of their new living
environment?;

RQ2: How do these experiences reflect subjective well-being?;
RQ3: How do the findings vary across the two research contexts?; and

RQ4: What are the implications of these findings for adult education practices?

Theoretical Standpoint: Language Affecting Well-Being in Migration

This study approaches language and its learning from the perspective of a multidimen-
sional conception of well-being as personal and interpersonal, emotional, and
action-oriented (Huppert et al., 2009), and material and immaterial (Allardt, 1976).
Psychological and physical well-being advance language learning by strengthening
one’s emotional bond with one’s living environment, which supports a sense of
belonging (Kristen & Seuring, 2021).

Conversely, language can adversely affect integration and well-being (Tip et al.,
2019), as insufficient language skills lead to feelings of loneliness (Castafieda &
Kuusio, 2019, p. 127). Opportunities for interaction are often modest, particularly
when living in reception center, where finding a common language with fellow resi-
dents is difficult (Suoranta & FitzSimmons, 2020, p. 115), and traumatic experiences
may challenge the ability to concentrate on learning (Alanne, 2010, pp. 155-158).
Officials or language teachers may be migrants’ only frequent local contacts
(Hékkinen & Mikkild-Erdmann, 2023). This implies that language courses can signifi-
cantly contribute to their well-being.

Language Education as Part of Finnish and German Integration Services

Finland and Germany share the Common European Framework of Reference for
Languages (CEFR; Council of Europe [CoE], 2001) for adult migrant language edu-
cation as part of integration training. This framework outlines course content and
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structure and sets proficiency levels. Both private institutions and public providers,
such as Finland’s liberal adult education or Germany’s adult education center
(German Volkshochschule), may offer integration training, which lasts approximately
eight months. Language courses are an integral part of this training, with Finnish or
Swedish as Finland’s official languages and German in Germany. An additional orien-
tation course in Germany covers topics such as the legal system, history, and culture; in
Finland, this course includes social, cultural, and life-management skills, and voca-
tional planning, including a work placement period.

Finnish integration training is based on the Act on the Promotion of Immigrant
Integration (Finlex, 2010) and is the responsibility of the Finnish Ministry of
Economic Affairs and Employment. Literacy training is the Ministry of Education
and Culture’s responsibility. Integration education is implemented as labor market
training for adults who have completed compulsory education. Based on an educa-
tional needs assessment by the municipality or the Employment and Economic
Development Office, and another done in collaboration with the migrant, full-time
studies can entitle one to unemployment benefits if so stated in an individual integra-
tion plan.

In Germany, the Federal Office for Migration and Refugees administers a general
integration course. Integration training is obligatory for migrants who received their
residence permits after January 1, 2005, but cannot yet speak German understandably.
Attendance is also required for receiving Unemployment Benefit II. Integration train-
ing is voluntary if residence was granted on or after January 1, 2005, if the individual
lives permanently in Germany and is an employee, needs training for family reunifica-
tion or humanitarian reasons, and speaks adequate German. The language courses
offered varies, including courses after completion of the integration course.

Germany received 1.2 million refugees from 2015-2016 (Briicker et al., 2021),
which has had a significant impact on the housing market, children’s daycare services,
and various service encounters. In 2015, Finland received approximately 32,500
asylum applications (Finnish Immigration Service [Migri], 2022). In 2022, Finland
received approximately 43,000 applications for temporary protection due to the con-
flict in Ukraine (status as of November 2022; Migri, 2022), while a German estimate
for refugees from Ukraine fluctuated around one million (status as of October 2022
[Deutsche Welle, 2022]). Around 50% were minors, and most adults were female, pri-
oritizing humanitarian questions in integration (Briicker, 2022, p. 4).

Data and Methods

Ethnographically Oriented Fieldwork in Finland and Germany

The study applied cross-cultural ethnography (Gordon & Lahelma 2007, pp. 31-35),
focusing on interview data that were contextualized in the daily practices of two edu-
cational organizations and followed intensively for two weeks in the summer of 2016
in Finland and for another two weeks at the end of 2017 in Germany. In Finland, a sig-
nificant increase in the number of new and different participants in integration courses
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was only anticipated, while in Germany, the numbers had peaked. With over 40 years
of experience in adult education, both organizations were large education providers in
big cities: a foundation-funded organization and a limited liability company (GmbH),
respectively.

On site, the researcher (the first author) observed second-language teaching,
attended the organizations’ events and meetings, talked with students and staff, and
photographed physical settings. During class, she sat among students and participated
mostly by listening and observing. She did this at different stages, with five groups in
Finland and nine groups in Germany. She also had informal discussions with students,
teachers, and heads of the organizations that helped her gain insights into the partici-
pants’ daily practices formally discussed in the interviews.

Participants

Fourteen individuals attending a Finnish or German as a second language course or a
professional language course (German, Berufsprachkurs) participated in the study.
Five individuals were interviewed in Finland and nine in Germany. Using purposive
homogeneous sampling, the aim was to recruit participants who would share meaning-
ful experiences (Alase, 2017) about their language learning as migrants and refugees:
those in Finland, as recently arrived migrants, and those in Germany, as recently
arrived and settled migrants and refugees. Participants were recruited with the help
of their language teachers, given their interest in and ability to converse with the
researcher in Spanish, English, or German. They had arrived in Finland together
with their Finnish partners/spouses, and in Germany, they had arrived for humanitarian
reasons, work, or their spouse’s studies. Altogether, they came from Ecuador,
Argentina, Thailand, Germany, Syria, Cameroon, Kazakhstan, Ukraine, Bulgaria,
Lebanon, the Democratic Republic of Congo, and Spain. The participants were all
of working age (20-64 years) and represented both service and knowledge professions.

One-on-One Interviews

Interviews took place on the organizations’ premises. Oral interviews were conducted
in the participants’ first languages or in the language of their choice to enable them to
speak freely about their experiences and reflect on what to respond to and how (Smith
& Nizza, 2022, p. 19), based on common language skills with the researcher—inter-
viewer. Table 1 illustrates transparency in terms of internal validity (Reid et al.,
2005) while protecting participants’ anonymity. It also demonstrates the multilingual-
ism of many of the participants.

Common oral-language skills could be considered a strength for both the study and
the participants, and the researcher using a language other than her first language possibly
improved the researcher—interviewee power relations during the interviews (Tolonen &
Palmu, 2007, p. 93). Although the number and length of interviews varied by context,
the interviews captured experiential insights from both geographical settings. Discussions
in Finland addressed more instructional details, whereas in Germany, participants discussed
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Table |. Participants’ Language Skills and the Interview Language.

Interview and Language skills (other than Fin/Ger as a

Location  First language discussions in 2nd language)
Finland Spanish Spanish —

Spanish Spanish —

Thai English —

German German English

Twi German English
Germany Arabic German Arabic, English, Turkish, Thai

Arabic English Arabic

French English Portuguese

Russian German Kazakh

Russian, Ukraine German —

Bulgarian German Russian, Greek

Arabic German French, Polish, Russian

French English Kirundi, Kinyarwanda, Kiswahili, Lingala

Spanish Spanish Russian

their life situations and related social encounters. The German interviews did not reach
full thematic saturation, but they offered rich data on experiences that were meaningful
to the participants, as required by the research questions (O’Reilly & Parker, 2013).

A safe environment was guaranteed by maintaining anonymity and adapting the
discussion to participants’ reactions, especially when they recounted sad experiences.
The guide consisted of open-ended questions, and prompts were derived from the
Finnish and German core curricula for adult migrants’ language education.
Interviews were concluded by applying a future dialog method (Amkil, 2006), in
which participants were encouraged to imagine positive futures. All interviews (8
hours and 15 minutes in total) were transcribed verbatim and translated as needed.
The first author was a trained translator and translated the interviews.

Researcher’s Self-Reflection and Ethics

During the interviews, the first author drew upon her experiences of majority language
learning as an adult migrant in Germany and her life with children in Finland. She was
familiar with some participants’ cultures and first languages, which helped in interpret-
ing their accounts; however, her experience was limited in terms of different gendered
agencies or the effects of severe trauma. She was surprised not only by the personal
tone of many of the accounts, which revealed the interviewees’ expectations during
the discussion (see Alase, 2017) but also by the participants’ sense of safety. The
researcher therefore carefully focused on the issues the participants wished to raise,
even when these strayed from the interview guide. The Ethical Code of the
European GPR Association Union’s data policy for research was strictly followed to
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ensure ethical integrity. How much personal information was disclosed and discussed
depended on the participant’s initiative, and data excerpts were anonymized so that
sensitive details would not be revealed (Tolonen & Palmu, 2007, pp. 101-102).

Analysis Strategy

The adult migrants and refugees’ language learning experiences were scrutinized by
applying stages of interpretative phenomenological analysis (IPA). IPA’s objective
is to get as close as possible to these participants’ lived experiences so that they can
be examined in detail (Smith & Nizza, 2022, p. 4). This method offers a rigorous struc-
ture for analyzing complex and emotionally charged experiences (Smith & Nizza,
2022, p. 76).

In the present study, the use of IPA underscores the researcher’s active interpreta-
tion of the participants’ sense-making, which started in a linguistic—cultural manner,
while interviewing them in different languages. Then IPA was used to investigate emo-
tions surrounding a lived experience to perceive how the participants made sense of
their experiences as part of their personal and social worlds (Smith et al., 2009).
Underpinned by phenomenology, hermeneutics, and idiography, the nuances are con-
sidered beneficial in this approach as they aim to illuminate ambiguity and tensions in
people’s reactions to happenings in their lives when they discuss experiences that are
very important to them (Smith & Nizza, 2022, pp. 4-6). The process flow is exempli-
fied below (Figure 1), according to stages by Smith and Nizza (2022, pp. 32-56).

Results

The results are presented as themes emerging from the interviews with participants (P)
in Finland (F) and Germany (G) and then summarized from the perspective of subjec-
tive well-being. The themes are: Getting closer or being pushed away, Balancing active
participation, and Building the future—and future existence.

Getting Closer or Being Pushed Away

For the first theme, the participants’ experiences involved the role of language in rela-
tionships with the most significant people in their current lives. Language played a
central role in interactions, either directly with their partners or indirectly with their
partners’ friends or their children’s day care personnel. Within one’s closest circle,
the language experienced in the new environment presents a sensation of both close-
ness and distance.

Closeness. Participants described how they wanted to deepen their engagement in their
relationships with their loved ones through language. They wanted to understand the
other person better, their thoughts and motives, by sharing the same language and, ulti-
mately, the world. Their goal was to make the other person feel good, and that made the
participant feel good, too:
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STAGE

1. Inductive
approach and
exploratory
notes

2. Experiential
statements

3. Connections
and clustering

(RQ1)

4. Merging
theoretical
considerations

(RQ2,3&4)

PROCESS

Repeated readings of transcripts, inductive analysis
(within framework of interview guide), descriptive notes
to individual transcripts

Increasingly conceptual notes, researcher’s
interpretations in scientific language, for example,
“Participant keeps referring to language use in altruistic
manner.”

Summarizing essence of notes per each section of the
transcript

For example, language causing a sensation of “me being
here and them there” and a desire to learn it “to share the
partner’s world” are interpreted as dynamics between
positive closeness and negative distance

Experiential statements: “Reacting with fear when not
being able to cope in a social situation” and “Feeling happy
when better understanding a loved one’s world view.”

Interpreting individual transcripts to produce an overarching
question: How do participants experience the learning of the
language of their new living environment?

Statements indicate to participants’ personal life situation

Similar dialog orients the analysis, as experiential statements are
gathered and themes connecting individual transcripts emerge

Three group experiential themes are established:
Getting Closer or Being Pushed Away, Balancing Active
Participation, Building the Future — And Future Existence

Sketching a visual abstraction to understand the core essence of
the results: concepts* are positioned in relation to individual
(with past, present, and future) and society (including
technology, media, labor market structure, and age structure).
Language education is at the intersection of the two.

*Love, sense of self-worth, happiness; employment, working life, income;
need for participation; partner, family, partner’s family; sense of
belonging; health and well-being

This stage draws attention toward dimensions of subjective
well-being as quality of life (loving, being), standard of living
(having); personal or interpersonal feeling (having, being) and
functioning (doing).

RQ 2: The three group experiential themes are contrasted with
conceptualizations of the above well-being frameworks.

RQ 3: The research contexts are contrasted for variations.

RQ 4: A question emerges about implications for adult language
education that would support learners’ well-being.

GOAL

To capture first
impressions and to seek
joint understanding
when both speaker and
listener are interpreting
the speaker’s
experience, each from
their specific angle

To refine
interpretation of the
ways participants give
meaning to their
experiences in a way
that is sufficiently
specific to be
grounded in the data
but also conceptual
to capture the
psychological
substance of a text

To acknowledge
participants’ way of
making sense of the
phenomenon as they
express it, and to
introduce an
overarching
description for the
discussion

To find common
denominators
indicating high-level
connectivity
between them

Figure |. The analysis process with stages and goals.
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Language has helped me understand him and see his world. He has seen mine. Now that
I’'m learning Finnish and exchanging some words with my spouse, I can see his smile, and
the happiness he feels. | say something that reaches him. . . . It feels like arriving. (P1F)

How different it is when you are dealing with people you love. Language becomes. . .
words are no longer words, it is communication; something we expect from each other.
(P3F)

Both of these participants were used to a more collectivist culture than Finnish culture,
and to a more expressive and emotionally nuanced language, such as Spanish (see
Fobker & Imani, 2017). Their Finnish skills focused on communicating with family
members and using emotional language. Their sense of safety made communication
effortless, even with their developing skills (Stella & Gawlewicz, 2021).

Here, it was noted that when moving toward the outer world, motivation to work
toward better understanding was derived from family relationships, such as being
the mother of a small child and dealing with a child’s daycare staff: “When a child
is raised in three languages, it is important to understand ‘how we are doing.’ I want
to understand what to require from the child” (P4F).

Language is required for closer out-of-home interactions that affect multilingual
families. From the position of “we,” this mother pointed out how control is partly in
the hands of others, and how she needed language skills to stay in charge of such rela-
tional networks.

Distance. However, a wish for proximity also reveals sensations of being separate and dif-
ferent from their former living environment. The experience of difference can be scary:

There, everybody is like me. When meeting up with my spouse’s friends here, I feel like
they are all there [demonstrates with hands], and I am here. . . .It’s kind of frightening
when I don’t understand what others are saying. (P1F)

This participant’s Latin culture differed from the more reserved Finnish way of
approaching new acquaintances. The social discourse supporting her sense of belong-
ing before migration (Zachrison, 2014, p. 167) had changed, which translated into fear.
Distance from the “other” made her insecure when performing in a (language) situation
(Rydell, 2018), leading to feelings of non-belonging and otherness (Zachrison, 2014,
p- 8) in an unsafe place.

A similar experience, which emerged in Germany, was noted in a response to a
comment by a daycare staff member. Although linguistically only addressing pronun-
ciation, the comment impacted the mother. She said, “My daughter’s name is X. Here
at her daycare, they say Y [different accentuation]. They told me, ‘But we have to say it
in a German way. It’s correct to say Y’ (P10G). When discussing this experience in an
emotional state, the participant expressed hurt and anger. The majority language and
how it is used can impact an individual’s private sphere in a way that may be inter-
preted as increasing distance rather than enhancing a sense of belonging, particularly
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in the participant’s stressful situation at a reception center. This interaction can cause
emotional distress (Jansen & Romero Gibu, 2021), potentially leading to a feeling of
having lost one’s voice (Rydell, 2018).

Indeed, frightening or offending situations seem to increase a sense of loneliness,
and the need to express one’s feelings to someone else is evident for many. One par-
ticipant said, “I’'m glad about this [conversation], as I sometimes feel that I need to talk
with someone, to express myself” (P13G). Another participant said, “Speak, yes . . . but
with whom?” (P10G).

Lack of opportunities for interaction causes frustration, potentially also feelings of
non-belonging and loneliness (Abdulla, 2017, p. 92). The tension between feelings of
closeness and distance due to language skills has been identified in migration settings
(Stella & Gawlewicz, 2021; Zachrison, 2014, p. 194). Thus, it is important to identify
adults’ differing resources for mental support in this context (Intke-Hernandez, 2020,
p. 48; Kiérkkéinen, 2017, pp. 225-226). A need to express oneself also entails a need
for language skills to describe emotions.

Summary: Language for Loving—From Happiness to Hurt and Fear

In the first theme, the participants used symbolic expressions and abstract nuances to
verbalize their experiences. They all described tensions between closeness and distance
but differed when referring to their closest ones or to external others. In terms of well-
being, participants’ experiences essentially involved value dimensions, such as social
needs, not only in relation to family and kin but also in relation to the local community,
including active patterns of friendship (Allardt, 1976). Participants noted that receiving
social support was as important as the ability to give to others and to have a sense of
active doing and autonomy. Often, language practice was interpersonal and reflected in
functioning, such as altruism, caring, and social engagement, as well as the feeling of a
sense of belonging. As personal feelings, their experiences presented not only satisfac-
tion but also negative affects (Huppert et al., 2009).

Balancing Active Participation

The second and rather prominent theme prioritized language in social encounters as
part of daily practices. The participants’ experiences seemed more pragmatic in
nature, focusing more on people outside their personal sphere, which reflected a
need for them to explain, reason, and defend their positions within the new societal
setting. Participants not only focused on interactions in institutional settings, such as
reception centers, employment offices, and language classes, but also pointed out
more abstract phenomena, such as media and technology.

Official Encounters. Overall, the participants first stressed the instrumental rather than
the emotional priority of the language for their current life situation. They expressed
their sometimes exhausting efforts to manage obligatory interactions, in which
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language was critical to functioning in the service system and dealing with the pressure
of coping in the majority language, with little room for negotiation:

We live in a reception center. There are a lot of other people too, but not Germans—
Syrians, Arabs, and—they only speak their first languages. Only security and the guard
speak German, but we don’t understand them, either.

Researcher: Can you use an interpreter?

No, we must manage ourselves. At the offices too, they talk fast and important words, but I
don’t understand. There we have to use interpreters, but it’s expensive, S0 euros per hour.
(P10G)

When there’s an official meeting, and I’ve had about 25 of those now, a few times the
official has said, “You're in Germany. You’'re supposed to speak German.” And so,
she has refused to interact with me. I felt so powerless.. . . When I said that 'm new
here and had, therefore, not yet started language training, they would say it’s not their
problem. (P6G)

Because of major global mobilities, both forced and voluntary, to Germany, related
services are better established there than in Finland, which could imply more routine
approaches to customer service situations. The high requirement for German language
understanding and low tolerance for language errors or the use of other languages in
institutional interactions (Fobker & Imani, 2017) mean that adequate language skills
are expected from inception, unlike, perhaps, with lesser known and spoken languages
such as Finnish (see likkanen, 2020, pp. 64—65). Attitudes toward interactions in this
context are relevant, as they affect self-confidence (Ahlgren & Rydell, 2020; Rydell,
2018) and may lead to withdrawal for fear of giving an impression of being ignorant
(Van der Land, 2022, p. 143), or even to experiences of verbal violence (Jansen &
Romero Gibu, 2021).

The participants’ experiences echoed a sense of compromise in being able to take
care of matters in daily life. However, a slightly different approach also emerged
when one participant talked about his strategy of relying on school-aged children for
help. For him, the situation appeared less serious, as he explained, smiling, “If I
have difficulties with the offices. . . we go there together [with my children]” (P11G).

In addition to the critically instrumental needs for language skills, expressions about
the participants’ emotional needs began to emerge in the interviews. Mastering the sit-
uation was a success for one, but to another, difficulties in interaction compromised his
sense of identity as a capable adult.

Now, I again had meeting at the employment office. I apologized that I only spoke a little
German but said that [ was participating in a language course now. The official then tried
to speak slower and clearer, and it really helped. I finally completed the whole conversa-
tion in German and thought, wow, I made it! (P7G)
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It’s tough on pride, really. You’ll become a child again, and yet you’re an adult who
comes into a new country with responsibilities. Here, you notice that you need to be
taught, taken like a dog on a leash. I don’t know if you understand. . . . It’s really frustrat-
ing. (P2F)

In these two similar situations, P7 compromised his pride, whereas P2 experienced his
lack of independence as disturbing, conveying hurt and even anger (see Abdulla, 2017,
p- 98). The first excerpt illustrates how intersubjective processes influence a language
user’s sense of competence (see Abdulla, 2017, p. 103; Rydell, 2018). Helplessness in
interactions often leads to frustration (Van der Land, 2022, p. 140; Zachrison, 2014,
p. 160). The participants’ different social positions may explain their reactions.
Whereas P7 fled war and had to cope with institutional interaction, P2, albeit frustrated,
had a more stable situation with his family in Finland.

Family Dynamics. Daily responsibilities were experienced by many as challenging from
different perspectives. Language learning was intertwined with involuntary and volun-
tary roles, with implications for satisfaction or stress in being responsible for the
family’s childcare and household:

As a man, one believes. . . thinks that one has got to maintain a family, gotta protect. . .
take care of a wife, a child. And then the situation is quite the contrary. It’s difficult for a
man, really difficult. (P2F)

My wife has a scholarship to a university here. I was granted a study leave from my work,
and [ came here solely to support my wife. (P13G)

These participants, both voluntary migrants, positioned themselves differently.
While P2 suffered from a loss of control and noted unwanted changes in his social
status compared with his pre-migration identity (Morrice, 2013), P13 did not
express lost pride but admitted to facing learning challenges.

The children also supported their guardians, as stated from the perspectives of a
mother and a father: “My children always say, Mama, you said this wrong. You
have to say: ich, ich [corrected pronunciation]. And all these words, a lot of them I
learn from my children” (P6G).

My children are German. I speak Arabic and German with them. Sometimes, they laugh at
me because I would always ask them: Did you do your homework? And now [laughs], the
first question for me was: Have you done your homework? (P12G)

Here, the mother welcomed her children’s help. Weak German skills were not a threat
to her in these circumstances, although outside the home, she noted, people would
“always” look at her in unfriendly ways, discouraging interaction. The father also
described his position with humor, although a change in the power relations within
the family could also create tension between a guardian and a child (Selleck, 2022).
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Formal Language Education. Besides immediate instrumental needs and different sup-
porting roles related to language skills, participants also discussed their personal expe-
riences from the perspective of the wider community. A feeling of competence was
considered important for mental health, thus creating strong expectations for language
education, as stated by one participant:

I’'m getting tools to defend myself. I'm in a way starting to relax mentally, you know?
Researcher: In the group or society?

Society. We live in a new era with new ways to communicate. Technology, the social
form has been shaped. Pedagogy should be revised, so that we would learn how to
express ourselves in the new society. If the society’s language is completely different
than what’s taught in the course, it’s frustrating, as it feels as if you hadn’t learned any-
thing. (P2F)

This participant was familiar with Finnish education because of his wife’s profes-
sion, and he reflected on pedagogy and communication. His need to defend
himself (Van der Land, 2022, p. 144) was derived from his feeling of distance
from locals, and he expected meaningful education to diminish this feeling
(Zachrison, 2014, p. 186).

On commencing the asylum application, another participant realized how much he
needed the language and started studying independently using YouTube videos and
smartphone applications, but he soon began missing more structured learning and
regular social interactions: “That someone else is in your head, like teacher. So, the
school is the best way, even if we have this technological revolution and all” (P7G).
This participant stressed human contact in language learning. Regardless of the
skills he gained in higher education, he did not wish to learn alone but rather in a learn-
ing community involving personal relationships.

Access to language education, however, has not been self-evident for all. Fluent oral
skills have also not been sufficient to provide independence in managing official
matters, as the Latin alphabet remained too difficult to read or write, even after
years of living in the country:

I spoke German already within a year but couldn’t read or write. Now this learning. . . it’s
really difficult for me. Thirteen years ago, there was nothing [language education], but
now new asylum seekers have to go to school or they don’t prolong the residence
permit. I fought for a year with the employment agency, but I was told that you speak
such good German that you won’t need the teaching. I said, but I don’t know how to
read or write! (P12G)

Due to a changing health condition and the consequent need to apply for new work, the
participant was determined to learn the written language required for the application
process.
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While discussing language education, the role of the media was raised. Participants
criticized heroic individual stories:

Those who succeed are taken into television: “Hey, look at him who speaks really well.”
But he’s only one. One should go to some of those hundreds who don’t progress at all,
rather than the one who’s doing well. We must understand what we are, who we are,
who sit in the same classroom. We’re quite the same, not local, don’t speak the lan-
guage. . .and yes, in any case we are all here. (P5F)

Being used to a more collectivist culture than Finnish culture, the participant expressed
his longing for social networks. He also criticized the Finnish media and suggested a
greater focus on shared experiences, creating a sense of peer support.

Summary: Language Practice Exposed—Sudden Encounters and Inner
Reflections

In the second theme, the participants also focused on interactions in institutional set-
tings, such as migration services and formal education. While sharing a societal
approach, both themes varied in their reference to individual participation and to dif-
ferent family constellations and their involvement in daily activities, as well as insights
into language education. In terms of well-being, participants dealt with their material
and impersonal needs, such as income, housing conditions, employment, education,
and health (see Allardt, 1976), as well as balanced personal feelings, sense
of self-worth, and negative affect. These emerged from official encounters and had
implications for their sense of belonging, social support and recognition, and feeling
that they were making societal progress. Furthermore, the participants conveyed a
wish for autonomy and competence and expressed an interest in learning (Huppert
et al., 2009).

Building the Future—and Future Existence

For the third theme, the majority language was expressed as essential to participants’
hopes for the future. Their experiences revealed strong introspection and underscored
the significance of language learning as an indispensable part of an individual’s life

story.

Employment. All participants mentioned the role of language skills in relation to being
and becoming employed, but for this theme specifically, the future was discussed more
explicitly. One of the perspectives was the ability to secure income and well-being for
the family:

Now [ would like to learn German, because I live in this country and without the language,
nothing works. [...] I don’t have any big goal, just that my family lives well. If I complete
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this course successfully, I hope that I’ll get a good job with a good pay, some proper earn-
ings, and that’s it for me. (P6G)

While not expressing very specific wishes for his future, the participant did hope for a
good income, for which language skills were needed. In Bulgaria, he owned a business
in construction that employed four to five workers. However, the 2008 bank crisis led
to business challenges, and he moved with his family to Germany for work—and
according to him—as a consequence of the problematic Bulgarian politics.
Discussing his time in Germany, he recollected his early working life:

At first, | worked in a pizzeria here. The people there were not Germans, although born
here, but Arabic. Yet, for them, it was better to speak German rather than Arabic, so
they all spoke German there. For me, it was great, as this way I could learn German. (P6G)

Although the participant could speak German, he was now studying German in a
language course for professional purposes so that he could later apply for a study
program to become a bus or taxi driver. For him, adult education—first a language
course, then a vocational program—would turn his migration trajectory into an oppor-
tunity after the financial crisis he had experienced (Kowzan, 2020).

Linked to the theme of language, but from a broader perspective, the external con-
ditions for employment, such as the current age structure and geographical variation
within the labor market, were discussed by a participant in Finland:

In workplaces here, people don’t speak English. There are so many elderly people in
Finland. You can’t assume that your boss is younger than yourself. When I started
working as a carpenter at a construction site, there was an old Finnish man with a
hammer in his hand, and he spoke only little English. It’s a problem because we’re not
in the capital area. If you don’t master the language, how can you ask? (PSF)

This extract captures the different roles involved in interactions. The ability to receive
information is not enough to perform (as expected), but a more active role is needed to
allow one to voice a “demand” for clarification. Another participant in a professional
language course wanted language skills for formal qualifications, but even more, for
social networks outside work (Van der Land, 2022, p. 140). For healthcare, his daily
needs for written language skills were mostly for prescriptions and care instructions,
which were easy for him to master: “The texts are practically Latin, which was like
Germany’s present to me [laughs]. My working life won’t be changing much [by
gaining language skills], rather my life outside work” (P14G). For him, language learn-
ing did not involve great stress; rather, he viewed it as a less stressful investment in the
future. In both professional scenarios, the participants relied heavily on their existing
language skills, but with different outcomes; in Finland, English was not the solution,
whereas in Germany, Spanish (the participant’s first language) could be used. This
exemplifies a way of benefitting from languages other than the majority language
(Court, 2017).
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All-Encompassing Well-Being. For the last sub-theme, the concept of pressure emerged as
a significant factor. Among experiences focusing on future visions, one particular inter-
view stood out because language skill was involved in a goal that appeared more fun-
damental than in any other discussion. When discussing language learning in the
participants’ everyday lives, one of them said:

It’s difficult in our situation. When you’re seeking asylum, you only do things under
stress, because you're alone in your situation, all the time. Still, I believe that. . . when
you know what you want, you can make it. I've been stressed about my situation, or
that I don’t have any situation; no documents, can’t get a job. I’ve lost so much time.
If I would’ve been concentrating only on school, I could speak German now, maybe,
and could have gotten better opportunities... I’ve had problems because of too much
stress; thinking about my life, what can I do. I’ve got a doctor who gives me a tablet
every time for that. . .But I guess if I believe that everything will be okay, then...
[Sighs]. (P13G)

This extract reveals how an uncertain status and a lack of German-speaking skills may
risk mental health and integration for asylum seekers (Hajak et al., 2021). This also
shows that the participant was still hanging on to some hope for his future. A
moment before the recorder was stopped, the following statement was captured:

Germany is my last option. I haven’t managed to succeed anywhere else. . . . I am looking
for a better life, and Germany is the only country where I have a chance to start my life
again. I have no child, no wife, so I think I have all the possibilities to concentrate and to
make it. So, I'm going to make it. I really want to make it. (P13G)

For this participant, who was facing a very challenging life situation, language edu-
cation contributed to a broader goal of “making it” in life (Ahlgren & Rydell, 2020),
beyond even the goal of employment (Morrice et al., 2021). He had gained a sense
of community through joining hobby groups, such as the church choir and the gym,
but due to modest interactions, he still had insufficient language practice. Based on
his many experiences of starting over, he felt that efficient language learning was
urgent. Although he also smiled throughout the conversation, the seriousness of his
dedication was obvious.

Summary: Language for Envisioning Material Well-Being and Existence

This theme involved material aspects of well-being but also immaterial resources, such
as social relations and personal fulfillment (Allardt, 1976), and—for one participant—
even deep foundational questions of human existence. Participants discussed language
in “doings,” but from a less immediate perspective and with reference to the future.
Their main focus was on personal functioning, goal orientation, sense of purpose,
and resilience (Huppert et al., 2009). In its most abstract sense, their language was
linked to well-being as a need for personal growth (Allardt, 1976). The depth of this
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final stage of analysis underscored the potential and risk that language learning had in
these individual life stories, affecting their well-being, with important but complex
implications for their adult education.

Discussion and Implications

This study investigated adult migrants and refugees’ experiences of the majority lan-
guage and learning it in their current life situations. The first section of this article dis-
cussed participants’ experiences of learning the language of their new living
environment (RQ1) and its reflections on subjective well-being (RQ2). Next, the find-
ings were scrutinized from the perspective of their contextual variations (RQ3), and
were then associated with adult education practices (RQ4), which will be discussed
next.

Variation in Research Contexts and Practices for Supporting Well-Being

Opverall, the findings indicate coinciding experiences of both positive and negative
reactions derived from language practice. Sensations of happiness through the devel-
opment of language skills were evoked, particularly in the participants who were
migrants in Finland and shared their lives with a partner. Conversely, negative sensa-
tions and loneliness marked the experiences of both migrants in Finland and refugees
in Germany. The majority language was experienced by all participants as a tool for
active participation in the new society, regardless of context, although in completely
different life situations with varying opportunities for interaction. Participants consid-
ered the majority language central to their future, even in special depth, with reference
to existence. To conclude, the two research contexts diverged but led to some common
insights into adult language education (Table 2).

Societal Approaches. Communicating in a new language affects adult learners’ well-
being, and interlocutors’ empathy is required to create positive experiences. While atti-
tudes count in social integration after migration (Aksoy et al., 2020), benefitting from
existing skills (Table 1) could help in public language encounters; not necessarily the
use of English (alone), but, rather, a flexible use of all possible languages and means of
communication (CoE, 2001, pp. 4-5). Formal qualifications require strong majority
language skills, and specialized courses also seem important for settled migrants.
Yet, solid basic language skills are needed for well-being. From a social policy per-
spective, loneliness and lack of social relationships are difficult matters that fall
between public and individual responsibility (Saari, 2016, pp. 308-309). However,
adult language education offers social networks and daily interactions when contact
with locals is limited (Fejes & Dahlstedt, 2020; Morrice, 2013). Contact teaching, par-
ticularly that delivered in physical gatherings, creates opportunities for spontaneous
interaction. Educators and course planners should acknowledge these opportunities
by ensuring that time for extracurricular discussions is incorporated into the teaching
sessions (Hikkinen & Mikkild-Erdmann, 2023).
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Table 2. Comparison of Data Elements Across Personal and Socio-Political Contexts.

Divergence
Contextual
perspective Convergence Finland Germany
Life situation Adult learners with Voluntary migration  Forced and voluntary
migration experience migration
Scope of Change, identity Personal sphere; Public sphere;
experiences negotiations, material and  questions of loneliness and
immaterial needs identity, material coping, future
well-being existence
Social context: Non-Anglophone context,  Plurilingual: minor Monolingual:
Public language language policy language, dominance of
norm framework integration in German
Finnish or Swedish
Social support for A rather stable Western Partner or family Partly weaker
processing society, more individual
experiences than collectivist

Practice for Risk-Taking. Outside the classroom, learners need to be persistent and take
risks in interactions where the power lies in the one who speaks the language better
(CoE, 2001, p. 161). The language classroom could offer a forum for preparing learn-
ers for such risk-taking. By acknowledging the power-relations in language use, the
educator could challenge the learners, for example, by encouraging them to reorient
to future language encounters by imagining positive outcomes for these (see
Alanne, 2010, pp. 63-64; Arnkil, 2006). However, in their choice of approach, edu-
cators must be sensitive about the learners’ well-being, especially when working
with traumatized individuals. One way to help to work on clarifying misunderstand-
ings in interactions could be to contrast the more static with the more dynamic
approaches to interactions of speakers of different languages (Stromnes, 2006),
which is important, especially in technological environments with compromised
human interaction.

Introducing Emotional Vocabulary. Learners must be able to describe emotional states
and reactions in the majority language instead of depending on interpreting services,
for example, in healthcare or children’s education. Though abstract and thus recom-
mended for more advanced stages (in CEFR, Levels B2 and C1), emotional vocabulary
is a challenge worth tackling in less advanced stages as well. Both methods and exist-
ing corpora derived from research on available lexicons could offer helpful structures.
One method could involve learners producing emotional lexicons based on free asso-
ciation; a more sensitive method would use existing lexicons that could be discussed in
class.

Communicating Well-Being. This study’s interviews revealed a depth of conversation
that can occur between new and rather incidental acquaintances, even with only
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developing language skills. Encouragingly, concepts such as home, father, mother,
school, work, family, and child offer common ground for establishing communica-
tion; they constitute our worldviews with unique meanings, and, yet, are recogniz-
able also to others (Rauhala, 2014, pp. 33-34). Language use influences us beyond
rational reasoning, delicately balancing well-being with implications for a sense of
belonging.

Theoretical Implications. These findings align with previous research confirming that
experiences of language in migration influence identity negotiations (Court, 2017;
Morrice, 2013; Stella & Gawlewicz, 2021), needs for psycho-social support in institu-
tional settings (Ateek, 2022; Jansen & Romero Gibu, 2021), and desires for autonomy
in private sphere (Intke-Hernandez, 2020; Zhu, 2020). Further, while human interac-
tion influences subjective well-being across linguistic, cultural and geo-political
boundaries (see Beier & Kroneberg, 2013), adult learner’s experience from the multi-
dimensional perspective of well-being is an important emerging field to explore (see
Talbot, 2021).

Limitations of the Study and Recommendations for Future Research

The shortcomings of this study relate to methodological issues, such as the sample size
and the length of the interviews, particularly when comparing the two data sets. A
wider multi-sited ethnography would broaden perspectives for contextual compari-
sons, for example, between rural and urban environments. Future projects could also
benefit from large-scale comparative data, measuring public attitudes and behaviors
and their development over time in different European countries (European Social
Survey, 2023). Complementing in-depth qualitative research, this Pan-European
approach could contribute to our understanding of societal living conditions,
where adult migrants and refugees experience language with implications for their
well-being.

Declaration of Conflicting Interests

The authors declared no potential conflicts of interest with respect to the research, authorship,
and/or publication of this article.

Funding

The authors disclosed receipt of the following financial support for the research, authorship, and/
or publication of this article: Data collection in Germany was funded by Emil Ohmann
Foundation of the Finnish Academy of Science and Letters (personal travel grant). Data analysis
and writing of the manuscript were funded by Finnish Cultural Foundation (two personal grants).

ORCID iD
Miira Hékkinen (20 https:/orcid.org/0000-0001-7054-8686


https://orcid.org/0000-0001-7054-8686
https://orcid.org/0000-0001-7054-8686

20 Adult Education Quarterly 0(0)

References

Abdulla, A. (2017). Readiness or resistance?: Newly arrived adult migrants’ experiences,
meaning making, and learning in Sweden [Doctoral dissertation]. Linkdping University.

Adamuti-Trache, M. (2013). Language acquisition among adult immigrants in Canada: The
effect of premigration language capital. Adult Education Quarterly, 63(2), 103-126.
https://doi.org/10.1177/0741713612442804

Ahlgren, K., & Rydell, M. (2020). Continuity and change. Migrants’ experiences of adult lan-
guage education in Sweden. European Journal for Research on the Education and
Learning of Adults, 11(3), 399-414. https:/doi.org/10.3384/rela.2000-7426.0js1680

Aksoy, C. G., Poutvaara, P., & Schikora, F. (2020). First time around: Local conditions and
multidimensional integration of refugees (Working Paper No. 8747).

Alanne, S. (2010). Music psychotherapy with refugee survivors of torture. Interpretations of
three clinical case studies [Doctoral dissertation]. Sibelius Academy.

Alase, A. (2017). The interpretative phenomenological analysis (IPA): A guide to a good qual-
itative research approach. International Journal of Education and Literacy Studies, 5(2),
9-19. https:/doi.org/10.7575/aiac.ijels.v.5n.2p.9

Alfred, M. V. (2003). Sociocultural contexts and learning: Anglophone Caribbean immigrant
women in U.S. postsecondary education. Adult Education Quarterly, 53(4), 242-260.
https://doi.org/10.1177/0741713603254028

Allardt, E. (1976). Dimensions of welfare in a comparative Scandinavian study. Acta
Sociologica, 19(3), 227-239. https:/doi.org/10.1177/000169937601900302

Amuzu, E. K., Nutakor, Y. E., & Amfo, N. A. A. (2019). Multilingualism and language practices
of Nigerien migrants in Ghana. Current Issues in Language Planning, 20(4), 389-402.
https://doi.org/10.1080/14664208.2019.1582944

Amnkil, R. (2006). Tulevaisuusdialogi ja dialogin tulevaisuus. [A future dialog and the future of
the dialog]. dikuiskasvatus, 26(2), 104—114.

Ateek, M. (2022). Refugee foreign language learning: Trauma and the use of translanguaging
space as a vehicle for psycho-social support. European Journal of Applied Linguistics &
TEFL, 11(2), 21-41. https:/hdl.handle.net/2381/21689153.v1

Beier, H., & Kroneberg, C. (2013). Language boundaries and the subjective well-being of immi-
grants in Europe. Journal of Ethnic and Migration Studies, 39(10), 1535-1553. https:/doi.
org/10.1080/1369183X.2013.833685

Briicker, H. (2022). Gefliichtete aus der Ukraine: Eine Einschéitzung der Integrationschancen.
[Refugees from Ukraine: An estimate of integration opportunities] Niirnberg:
IAB-Forschungsbericht 04/2022. http:/hdl.handle.net/10419/253705

Briicker, H., Glitz, A., Lerche, A., & Romiti, A. (2021). Occupational recognition and immigrant
labor market outcomes. Journal of Labor Economics, 39(2), 1-15.

Castaileda, A. E., & Kuusio, H. (2019). Sosiaalinen hyvinvointi, kotoutuminen, terveys ja ndiden
viliset yhteydet Suomen ulkomailla syntyneessd véestossd. Maahanmuuton kokonaiskat-
saus. [An overall review of migration] Tyo- ja elinkeinoministerion julkaisuja 10/2019.
https:/julkaisut.valtioneuvosto.fi/handle/10024/162005

Catibusi¢, B., Gallagher, F., & Karazi, S. (2021). Syrian Voices: An exploration of the language
learning needs and integration supports for adult Syrian refugees in Ireland. International
Journal of Inclusive Education, 25(1), 22-39. https:/doi.org/10.1080/13603116.2019.
1673957

Council of Europe (2001). Common European Framework of Reference for Languages:
Learning, Teaching, Assessment. Cambridge University Press.


https://doi.org/10.1177/0741713612442804
https://doi.org/10.3384/rela.2000-7426.ojs1680
https://doi.org/10.3384/rela.2000-7426.ojs1680
https://doi.org/10.7575/aiac.ijels.v.5n.2p.9
https://doi.org/10.7575/aiac.ijels.v.5n.2p.9
https://doi.org/10.1177/0741713603254028
https://doi.org/10.1177/000169937601900302
https://doi.org/10.1177/000169937601900302
https://doi.org/10.1080/14664208.2019.1582944
https://hdl.handle.net/2381/21689153.v1
https://hdl.handle.net/2381/21689153.v1
https://doi.org/10.1080/1369183X.2013.833685
https://doi.org/10.1080/1369183X.2013.833685
https://doi.org/10.1080/1369183X.2013.833685
http://hdl.handle.net/10419/253705
http://hdl.handle.net/10419/253705
https://julkaisut.valtioneuvosto.fi/handle/10024/162005
https://julkaisut.valtioneuvosto.fi/handle/10024/162005
https://doi.org/10.1080/13603116.2019.1673957
https://doi.org/10.1080/13603116.2019.1673957
https://doi.org/10.1080/13603116.2019.1673957

Hdkkinen and Mikkild-Erdmann 21

Court, J. (2017). ‘I feel integrated when I help myself’: ESOL learners’ views and experiences
of language learning and integration. Language and Intercultural Communication, 17(4),
396-421. https:/doi.org/10.1080/14708477.2017.1368137

De Fina, A., & King, K. A. (2011). Language problem or language conflict? Narratives of immi-
grant women’s experiences in the US. Discourse Studies, 13(2), 163—188. https://doi.org/10.
1177/1461445610392135

Deutsche Welle (2022, November 15). https:/www.dw.com/en/ukrainian-refugees-push-
german-cities-to-their-limits/a-63582661

Ennser-Kananen, J., & Pettitt, N. (2017). “I want to speak like the other people”: Second lan-
guage learning as a virtuous spiral for migrant women? International Review of
Education, 63(4), 583—604. https://doi.org/10.1007/s11159-017-9653-2

European Social Survey (2023, December 21). https:/www.europeansocialsurvey.org/

Farr, J., Blenkiron, L., Harris, R., & Smith, J. A. (2018). “It’s my language, my culture, and it’s
personal!” migrant mothers’ experience of language use and identity change in their rela-
tionship with their children: An interpretative phenomenological analysis. Journal of
Family Issues, 39(11), 3029-3054. https://doi.org/10.1177/0192513X18764542

Fejes, A., & Dahlstedt, M. (2020). A place called home: The meaning(s) of popular education for
newly arrived refugees. Studies in Continuing Education, 44(1), 1-13. https:/doi.org/10.
1080/0158037X.2020.1767563

Finlex (2010). Act on the Promotion of Immigrant Integration (1386/2010) Translation in
English. https:/www finlex.fi/en/laki/kaannokset/2010/en20101386.pdf

Finnish Immigration Service (2022, November 15). https:/tilastot.migri.fi/index.html#decisions

Fobker, S., & Imani, D. (2017). The role of language skills in the settling-in process—experiences
of highly skilled migrants’ accompanying partners in Germany and the UK. Journal of Ethnic
and Migration Studies, 43(16), 2720-2737. https:/doi.org/10.1080/1369183X.2017.1314596

Gordon, T., & Lahelma, E. (2007). Taustoja, ldhtokohtia ja avauksia kouluetnografiaan.
In S. Lappalainen, P. Hynninen, T. Kankkunen, E. Lahelma, & T. Tolonen (Eds.),
Etnografia metodologiana: Léihtékohtana koulutuksen tutkimus [ethnography as methodol-
0gy: Researching education] (pp. 17-38). Vastapaino.

Guo, S., & Lei, L. (2020). Toward transnational communities of practice: An inquiry into the
experiences of transnational academic mobility. Adult Education Quarterly, 70(1), 26-43.
https://doi.org/10.1177/0741713619867636

Hajak, V. L., Sardana, S., Verdeli, H., & Grimm, S. (2021). A systematic review of factors affect-
ing mental health and well-being of asylum seekers and refugees in Germany. Frontiers in
Psychiatry, 12(643704). https:/doi.org/10.3389/fpsyt.2021.643704

Hakkinen, M., & Mikkild-Erdmann, M. (2023). Language teachers’ accounts of challenges in
two European settings of integration training. European Educational Research Journal,
22(2), 254-280. https:/doi.org/10.1177/14749041211054954

Huang, L.-S (2024). Supporting adult Syrian learners with refugee experience in Canada:
Research-based insights for practitioners. Journal of Education, 204(1), 216-229. https://
doi.org/10.1177/00220574221091930

Huppert, F., Marks, N., Clark, A., Siegrist, J., Stutzer, A., Vittersg, J., & Wahrendorf, M. (2009).
Measuring well-being across Europe: Description of the ESS well-being module and prelim-
inary findings. Social Indicators Research, 91(3), 301-315. https:/doi.org/10.1007/s11205-
008-9346-0

Hurst, E. (2014). Local villages and global networks: The language and migration experiences of
African skilled migrant academics. Globalisation, Societies and Education, 15(1), 50-67.
https://doi.org/10.1080/14767724.2014.937400


https://doi.org/10.1080/14708477.2017.1368137
https://doi.org/10.1080/14708477.2017.1368137
https://doi.org/10.1177/1461445610392135
https://doi.org/10.1177/1461445610392135
https://www.dw.com/en/ukrainian-refugees-push-german-cities-to-their-limits/a-63582661
https://www.dw.com/en/ukrainian-refugees-push-german-cities-to-their-limits/a-63582661
https://www.dw.com/en/ukrainian-refugees-push-german-cities-to-their-limits/a-63582661
https://doi.org/10.1007/s11159-017-9653-2
https://www.europeansocialsurvey.org/
https://www.europeansocialsurvey.org/
https://doi.org/10.1177/0192513X18764542
https://doi.org/10.1080/0158037X.2020.1767563
https://doi.org/10.1080/0158037X.2020.1767563
https://doi.org/10.1080/0158037X.2020.1767563
https://www.finlex.fi/en/laki/kaannokset/2010/en20101386.pdf
https://www.finlex.fi/en/laki/kaannokset/2010/en20101386.pdf
https://tilastot.migri.fi/index.html#decisions
https://tilastot.migri.fi/index.html#decisions
https://doi.org/10.1080/1369183X.2017.1314596
https://doi.org/10.1080/1369183X.2017.1314596
https://doi.org/10.1177/0741713619867636
https://doi.org/10.3389/fpsyt.2021.643704
https://doi.org/10.3389/fpsyt.2021.643704
https://doi.org/10.1177/14749041211054954
https://doi.org/10.1177/14749041211054954
https://doi.org/10.1177/00220574221091930
https://doi.org/10.1177/00220574221091930
https://doi.org/10.1007/s11205-008-9346-0
https://doi.org/10.1007/s11205-008-9346-0
https://doi.org/10.1007/s11205-008-9346-0
https://doi.org/10.1080/14767724.2014.937400

22 Adult Education Quarterly 0(0)

likkanen, P. (2020). The role of language in integration: A longitudinal study of migrant
parents’ trajectories [Doctoral dissertation]. University of Jyvaskyla.

Intke-Hernandez, M. (2020). Maahanmuuttajaditien arjen kielitarinat: Etnografinen tutkimus
kieliyhteisoon sosiaalistumisesta. [Migrant mothers’ stories of learning language: An eth-
nographic study of language socialization] [Doctoral dissertation]. University of Helsinki.

Jansen, S., & Romero Gibu, L. (2021). Verbal violence — a first approximation based on Latin
American migrants’ experiences in German institutions. The Mouth, Critical Journal of
Language, Culture and Society, 8, 85-108. https://themouthjournal.com/migration-
language-integration-issue-no-8/

Karkkédinen, K. (2017). Learning, teaching and integration of adult migrants in Finland
[Doctoral dissertation]. University of Jyvéskyla.

Kisiara, O. (2021). Motivations of refugee-background adults in enrolling in English language
classes in the United States. Adult Learning, 32(3), 115-124. https:/doi.org/10.1177/
1045159520969859

Kowzan, P. (2020). Debt, learning and migration in the time of crisis. European Journal for
Research on the Education and Learning of Adults, 11(3), 415-428. https:/doi.org/10.
3384/rela.2000-7426.0js1027

Kiristen, C., & Seuring, J. (2021). Destination-language acquisition of recently arrived immi-
grants. Do refugees differ from other immigrants? Journal for Educational Research
Online, 13(1), 128-156. https:/doi.org/10.31244/jero.2021.01.05

Lee, Y. L. (2013). Telling the life stories of adult immigrants learning English as a second lan-
guage in the midwest: A chronotopic approach informed by Bakhtin’s forms of time and of
the chronotype in the novel. Journal of Research and Practice for Adult Literacy,
Secondary, and Basic Education, 2(1), 22-34.

Mantou Lou, N., & Noels, K. A. (2019). Sensitivity to language-based rejection in intercultural
communication: The role of language mindsets and implications for migrants’ cross-cultural
adaptation. Applied Linguistics, 40(3), 478-505. https:/doi.org/10.1093/applin/amx047

Mesthrie, R., Nchang, D., & Onwukwe, C. (2022). Encounters with xenophobia: Language
learning experiences of Cameroonian and Nigerian migrants in South Africa. Language
Martters, 53(1), 46-62. https://doi.org/10.1080/10228195.2022.2052158

Morrice, L. (2013). Learning and refugees: Recognizing the darker side of transformative learn-
ing. Adult Education Quarterly, 63(3), 251-271. https:/doi.org/10.1177/0741713612
465467

Morrice, L., Tipp, L. K., Collyer, M., & Brown, R. (2021). ‘You can’t have a good integration
when you don’t have a good communication’: English language learning among resettled
refugees in the UK. Journal of Refugee Studies, 34(1), 681-699. https:/doi.org/10.1093/
jrs/fez023

Mutasa, D. (2014). Language experiences of transnational migrants in the Southern African
context. Language Matters, 45(2), 184-203. https://doi.org/10.1080/10228195.2013.
868026

Norton, B. (2013). Identity and language learning: Extending the conversation. Multilingual
Matters.

Omar, L. (2024). ‘If i knew how to speak english...”: How language shapes refugee mothers’
perceptions of past, present, and future in Canada. Journal of Refugee Studies. https://doi.
org/10.1093/jrs/feae029

O’Reilly, M., & Parker, N. (2013). ‘Unsatisfactory saturation’: A critical exploration of the
notion of saturated sample sizes in qualitative research. Qualitative Research, 13(2),
190-197. https:/doi-org.ezproxy.utu.fi/10.1177/1468794112446106


https://themouthjournal.com/migration-language-integration-issue-no-8/
https://themouthjournal.com/migration-language-integration-issue-no-8/
https://doi.org/10.1177/1045159520969859
https://doi.org/10.1177/1045159520969859
https://doi.org/10.1177/1045159520969859
https://doi.org/10.3384/rela.2000-7426.ojs1027
https://doi.org/10.3384/rela.2000-7426.ojs1027
https://doi.org/10.3384/rela.2000-7426.ojs1027
https://doi.org/10.31244/jero.2021.01.05
https://doi.org/10.31244/jero.2021.01.05
https://doi.org/10.1093/applin/amx047
https://doi.org/10.1093/applin/amx047
https://doi.org/10.1080/10228195.2022.2052158
https://doi.org/10.1177/0741713612465467
https://doi.org/10.1177/0741713612465467
https://doi.org/10.1177/0741713612465467
https://doi.org/10.1093/jrs/fez023
https://doi.org/10.1093/jrs/fez023
https://doi.org/10.1093/jrs/fez023
https://doi.org/10.1080/10228195.2013.868026
https://doi.org/10.1080/10228195.2013.868026
https://doi.org/10.1093/jrs/feae029
https://doi.org/10.1093/jrs/feae029
https://doi-org.ezproxy.utu.fi/10.1177/1468794112446106
https://doi-org.ezproxy.utu.fi/10.1177/1468794112446106

Hdkkinen and Mikkild-Erdmann 23

Rauhala, L. (2014). Ihmiskdsitys ihmistydssd. [Conception of man in working with people]
Gaudeamus.

Reid, K., Flowers, P., & Larkin, M. (2005). Exploring lived experience. The Psychologist, 18(1),
20-23.

Rodin, L., Rodin, A., & Brunke, S. (2017). Language training and well-being for qualified
migrants in Sweden. International Journal of Migration, Health, and Social Care, 13(2),
220-233. https:/doi.org/10.1108/IIMHSC-11-2014-0043

Rydell, M. (2018). Being a ‘competent language user’ in a world of others: Adult migrants’ per-
ceptions and constructions of communicative competence. Linguistics & Education, 45,
101-109. https:/doi.org/10.1016/j.linged.2018.04.004

Rzepnikowska, A. (2017). Polish migrant women’s narratives about language, racialised and
gendered difference in Barcelona. Gender, Place and Culture, 25(6), 850-865. https:/
doi.org/10.1080/0966369X.2017.1372377

Saari, J. (2016). Yksindisyyden tulevaisuus. In J. Saari (Ed.), Yksindisten suomi [Finland of the
lonely] (pp. 297-317). Gaudeamus.

Selleck, C. (2022). The gendered migrant experience: A study of family language policy (FLP)
amongst mothers and daughters in the Somali community, Bristol. Current Issues in
Language Planning, 24(2), 201-220. https:/doi.org/10.1080/14664208.2022.2047512

Skilton-Sylvester, E. (2002). Should i stay or should i go? Investigating Cambodian women’s
participation and investment in adult ESL programs. Adult Education Quarterly, 53(1),
9-26. https://doi.org/10.1177/074171302237201

Smith, J. A., Flower, P., & Larkin, M. (2009). Interpretative Phenomenological Analysis:
Theory, Method and Research. Sage.

Smith, J. A., & Nizza, 1. E. (2022). Essentials of interpretative phenomenological analysis.
American Psychological Association.

Stella, F., & Gawlewicz, A. (2021). Social networks, language and identity negotiations among
queer migrants in Scotland. Journal of Ethnic and Migration Studies, 47(11), 2537-2555.
https:/doi.org/10.1080/1369183X.2020.1863203

Stewart, M. (2015). “My journey of hope and peace”: Learning from adolescent refugees’ lived
experiences. Journal of Adolescent and Adult Literacy, 59(2), 149-159. https://doi.org/10.
1002/jaal.445

Stremnes, F. J. (2006). The Fall of the Word and the Rise of the Mental Model: A
Reinterpretation of the Recent Research on Spatial Cognition and Language. Lang.

Suoranta, J., & Fitzsimmons, R. (2020). Living in nowhere. In N. Yeasmin, W. Hasanat,
J. Brzozowski, & S. Kirchner (Eds.), Immigration in the Circumpolar North (pp. 111-124).
Routledge.

Talbot, K. R. (2021). Well-being. In T. Gregersen, & S. Mercer (Eds.). The Routledge Handbook
of the Psychology of Language Learning and Teaching (1st ed., pp. 191-204). Routledge.
https:/doi.org/10.4324/9780429321498

Tip, L. K., Brown, R., Morrice, L., Collyer, M., & Easterbrook, M. J. (2019). Improving refugee
well-being with better language skills and more intergroup contact. Social Psychological
and Personality Science, 10(2), 144-151. https:/doi.org/10.1177/1948550617752062

Tolonen, T., & Palmu, T. (2007). Etnografia, haastattelu ja (valta)positiot. [ethnography, inter-
view, and (power) positions]. In S. Lappalainen, P. Hynninen, T. Kankkunen,
E. Lahelma, & T. Tolonen (Eds.), Etnografia metodologiana: Ldihtokohtana koulutuksen
tutkimus (pp. 89—112). Vastapaino.

Tour, E., Creely, E., Waterhouse, P., Pham, X., Henderson, M., & Wallace, M. (2023).
Navigating challenging digital literacy practices: The settlement experiences of adults


https://doi.org/10.1108/IJMHSC-11-2014-0043
https://doi.org/10.1108/IJMHSC-11-2014-0043
https://doi.org/10.1016/j.linged.2018.04.004
https://doi.org/10.1016/j.linged.2018.04.004
https://doi.org/10.1080/0966369X.2017.1372377
https://doi.org/10.1080/0966369X.2017.1372377
https://doi.org/10.1080/14664208.2022.2047512
https://doi.org/10.1080/14664208.2022.2047512
https://doi.org/10.1177/074171302237201
https://doi.org/10.1080/1369183X.2020.1863203
https://doi.org/10.1080/1369183X.2020.1863203
https://doi.org/10.1002/jaal.445
https://doi.org/10.1002/jaal.445
https://doi.org/10.4324/9780429321498
https://doi.org/10.4324/9780429321498
https://doi.org/10.1177/1948550617752062
https://doi.org/10.1177/1948550617752062

24 Adult Education Quarterly 0(0)

from migrant and refugee backgrounds. Adult Education Quarterly, 73(4), 422-441. https:/
doi.org/10.1177/074171362311808

Ugurel Kamisli, M. (2021). Acculturation experiences of Syrian Muslim refugee women in the
United States: Intersectionality of nationality, religion, gender, and refugee status. Adult
Learning, 32(3), 103—114. https:/doi.org/10.1177/1045159520962852

van der Land, V. (2022). Sprache-Macht-integration: Afrikanische migrantinnen und die deut-
sche sprache. [language—power—intergration: African migrants and the German language].
Zeitschrift fiir Migrationsforschung, 2(1), 125-150. https:/doi.org/10.48439/zmf.v2i1.160

Warriner, D. S. (2007). Language learning and the politics of belonging: Sudanese women ref-
ugees becoming and being “American”. Anthropology and Education Quarterly, 38(4),
343-359. http://www.jstor.org/stable/25166635

Westcott, H., & Vazquez Maggio, M. L. (2015). Friendship, humour and non-native language:
Emotions and experiences of professional migrants to Australia. Journal of Ethnic and
Migration Studies, 42(3), 503-518. https://doi.org/10.1080/1369183X.2015.1064764

Zachrison, M. (2014). Invisible voices: understanding the sociocultural influences on adult
migrants’ second language learning and communicative interaction [Doctoral dissertation].
Malmé University/Linkopings University.

Zhu, Y. (2020). Learning to become good mothers: Immigrant mothers as adult learners. Adult
Education Quarterly, 70(4), 377-394. https:/doi.org/10.1177/0741713620921179

Author Biographies

Miira Hékkinen is currently finalizing a dissertation on language education for working-age
migrants in Finland and Germany. Her research interests derive from over a decade of profes-
sional experience in the global business environment of educational technology and work as a
qualified freelance instructor for youth, adult, and mature language learners.

Mirjamaija Mikkild-Erdmann is a Professor of Teacher Education at the University of Turku,
Finland. Her research deals with learning and teaching. She is currently leading projects on future
citizens and professionals’ science and Internet literacy and decision making.


https://doi.org/10.1177/074171362311808
https://doi.org/10.1177/074171362311808
https://doi.org/10.1177/074171362311808
https://doi.org/10.1177/1045159520962852
https://doi.org/10.1177/1045159520962852
https://doi.org/10.48439/zmf.v2i1.160
https://doi.org/10.48439/zmf.v2i1.160
http://www.jstor.org/stable/25166635
https://doi.org/10.1080/1369183X.2015.1064764
https://doi.org/10.1177/0741713620921179
https://doi.org/10.1177/0741713620921179

	Outline placeholder
	 Theoretical Standpoint: Language Affecting Well-Being in Migration
	 Language Education as Part of Finnish and German Integration Services

	 Data and Methods
	 Ethnographically Oriented Fieldwork in Finland and Germany
	 Participants
	 One-on-One Interviews
	 Researcher's Self-Reflection and Ethics
	 Analysis Strategy

	 Results
	 Getting Closer or Being Pushed Away
	 Closeness
	 Distance

	 Summary: Language for Loving—From Happiness to Hurt and Fear
	 Balancing Active Participation
	 Official Encounters
	 Family Dynamics
	 Formal Language Education

	 Summary: Language Practice Exposed—Sudden Encounters and Inner Reflections
	 Building the Future—and Future Existence
	 Employment
	 All-Encompassing Well-Being

	 Summary: Language for Envisioning Material Well-Being and Existence

	 Discussion and Implications
	 Variation in Research Contexts and Practices for Supporting Well-Being
	 Societal Approaches
	 Practice for Risk-Taking
	 Introducing Emotional Vocabulary
	 Communicating Well-Being
	 Theoretical Implications

	 Limitations of the Study and Recommendations for Future Research

	 References


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile ()
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 5
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Average
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Average
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /PDFX1a:2003
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError false
  /PDFXTrimBoxToMediaBoxOffset [
    33.84000
    33.84000
    33.84000
    33.84000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    9.00000
    9.00000
    9.00000
    9.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV <>
    /HUN <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames false
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks true
      /AddColorBars false
      /AddCropMarks true
      /AddPageInfo true
      /AddRegMarks false
      /BleedOffset [
        9
        9
        9
        9
      ]
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks true
      /IncludeHyperlinks true
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MarksOffset 6
      /MarksWeight 0.250000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


