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Education is both a human right and a key to sustainable change and develop-
ment. Access to education and the quality of education, varies greatly around
the world and within nations. The main obstacles to school enrollment and at-
tendance in developing countries seem to be; poor learning environments for
students, the low quality of education provided by the state, difficulties experi-
enced in the journey to school, financial poverty, attitudes towards education in
the homes of students, gender inequality and discrimination among social clas-
ses.

The main purpose of this research was to explore the obstacles affecting school
attendance in rural area schools within the Annapurna region of Nepal and in
comparing the obstacles between gender and social class. The study focused
on students in grades 7 to 10, in order to better examine the transition period
from basic education to secondary education.

Research data was collected at two schools in mountainous, rural areas of the
Annapurna region in Nepal. Data collection was primarily carried out with stu-
dents as a group-administered questionnaire survey and analyzed with both
quantitative and qualitative methods. In addition to this, the research included
two semi-structured focused face-to-face interview surveys conducted with
school staff members and analyzed with quantitative methods.

According to the research, the students’ school attendance suffered from signif-
icant difficulties that were caused by financial issues, parents who did not priori-
tize their children’s education, a long and unsafe journey to school, the poor
quality of teaching and the poor quality of infrastructure at the schools. When
comparing the experiences between genders, it became apparent that there
were no major differences to the obstacles faced by male and female students
in attending school. However, when separated into their social class groups, it
was clear that Dalit caste students experienced significantly more obstacles
posed by financial concerns at home and their parents’ often refusing to allow
them to attend school.

These results provided a meaningful base for further study and the implementa-
tion of potential development programs in the area. Further study should focus
on solutions for overcoming the main obstacles and on reducing the gap be-
tween social class groups. The study did not include children that do not enroll
in school at all and therefore, further studies should also focus on including this
group.

Keywords: Nepal, obstacles to school attendance, rural area education, educa-
tion in developing countries, educational development
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Koulutus on sekä ihmisoikeus, että avain kestävään kehitykseen ja muutok-
seen. Kouluun pääsy ja koulutuksen laatu vaihtelevat sekä ympäri maailmaa
että maiden sisäisesti. Keskeisimmät koulunkäynnin esteet kehitysmaissa ovat
huonot oppimisympäristöt, koulutuksen heikko laatu, koulumatkat, köyhyys, ko-
tona vallitsevat asenteet koulutusta kohtaan, sukupuolien epätasa-arvo sekä
sosiaaliseen luokkaan perustuva syrjintä.

Tämän tutkimuksen tarkoitus oli kartoittaa koulun käynnin esteitä Nepalissa An-
napurnan maaseutualueilla sekä verrata näitä eroja sukupuolten ja sosiaalisten
luokkien välillä. Tutkimus keskittyi 7–10 luokkalaisiin havainnoidakseen erityi-
sesti yläkoulun siirtymävaihetta.

Tutkimusaineisto kerättiin Nepalissa kahdessa koulussa Annapurnan vuoristoi-
sella maalaisalueella. Tutkimusaineiston keruumenetelmänä käytettiin sekame-
netelmää. Koulujen oppilailta kerättiin aineisto kyselylomakkeella, joka analysoi-
tiin sekä kvantitatiivisin, että kvalitatiivisin menetelmin. Lisäksi koulun henkilö-
kunnalta kerättiin kaksi haastattelua, jotka analysoitiin kvalitatiivisin menetelmin.

Tutkimustulosten mukaan oppilaiden koulunkäynti kärsi merkittävistä ongelmis-
ta, jotka muodostuivat esteiksi läsnäololle koulussa. Näitä esteitä olivat taloudel-
liset haasteet, vanhemmat, jotka eivät priorisoi koulutusta, pitkä ja turvaton kou-
lumatka ja opetuksen sekä koulurakennusten heikko laatu. Sukupuolten ja sosi-
aaliluokkien välisiä vertailuja tehtäessä havaittiin, että sukupuolten välillä ei ollut
merkitseviä eroja, kun taas sosiaalisia luokkia tarkasteltaessa oli selvää, että
Dalit –kastiin kuuluvat oppilaat kärsivät merkittävästi enemmän taloudellisista
ongelmista sekä siitä, etteivät vanhemmat usein sallineet läsnäoloa koulussa.

Tutkimus loi merkityksellistä perustaa jatkotutkimukselle, sekä mahdollisille ke-
hityshankesuunnitelmille. Jatkossa tutkimusten olisi hyvä käsitellä ratkaisujen
etsimistä haasteille, sekä kastiryhmien välisten erojen pienentämiseen liittyviä
ratkaisuja. Koulua käymättömät lapset eivät olleet osa tutkimusta. Siksi olisikin
hyvin tärkeää tehdä jatkotutkimusta, joka ottaa huomioon myös tämän koko-
naan poissa koulusta olevan ryhmän.

Avainsanat: Nepal, koulunkäynnin esteet, koulutus maaseudulla, koulutus kehi-
tysmaissa, koulutuksen kehittäminen



Contents

1 INTRODUCTION .................................................................................................. 7

2 OBSTACLES TO SCHOOL ATTENDANCE IN DEVELOPING COUNTRIES . 11

2.1 Poor Learning Environments ..................................................................... 12
2.2 Low Quality of Education ......................................................................... 13
2.3 School Journey .......................................................................................... 15
2.4 Poverty...................................................................................................... 16
2.5 Homes’ Attitudes Towards Education ....................................................... 17
2.6 Gender Inequality ...................................................................................... 18
2.7 Social Class Discrimination ....................................................................... 20

3 THE STATE OF EDUCATION IN NEPAL ......................................................... 22

3.1 Bases for the Nepalese Education System.................................................. 22
3.2 Obstacles of the Transition Phase to Secondary Level Education in Nepal . 24
3.3 External Aid in Nepal ................................................................................ 25
3.4 Finnish Development Cooperation in Nepal .............................................. 27
3.5 Research Problems .................................................................................... 28

4 METHODOLOGY ................................................................................................ 30

4.1 Study Sampling and Location .................................................................... 30
4.2 Questionnaire and Data Collection ............................................................ 31
4.3 Data Preparation and Analysis ................................................................... 33
4.4 The Reliability of the Methods .................................................................. 38

5 RESULTS ............................................................................................................. 41

5.1 Obstacles to School Attendance of the Students ........................................ 41
Obstacles to School Attendance Posed by Issues at Home ............. 41
Obstacles to School Attendance Posed by the Journey to School and
Back ............................................................................................. 42
Obstacles to School Attendance Posed by Poverty ......................... 44
Obstacles to School Attendance Posed by Low Quality of Learning
Environment and Education .......................................................... 45

5.2 Differences in Obstacles Faced by Gender................................................. 51
5.3 Differences in the Obstacles Faced by Social Class Groups ....................... 52

6 DISCUSSION ....................................................................................................... 54

6.1 Obstacles to School Attendance in Rural Schools of Annapurna ................ 54
6.2 Differences in the School Attendance Obstacles Based on Caste and Gender57



6.3 Research Limitations ................................................................................. 59
6.4 Further Study and Recommendations ........................................................ 61

REFERENCES ........................................................................................................... 64

APPENDICES ............................................................................................................ 73



Abbreviations and Symbols

< Less than

> More than

= Equals to

% Percent

AVG Average

e.g For example

EFA Education for All

etc. Etcetera

EU European Union

GDP Gross Domestic Product

h Hours

HSEB Higher Secondary Education Board

Mo Mode

N Population

SLC School Leaving Certificate

SSRP School Sector Reform Programme

UN United Nations

UNESCO United Nations Educational, Scientific and Cultural Organization

UNICEF United Nations Children’s Fund

USD United States’ Dollars



7

1 INTRODUCTION

Access to basic education is the key to development.  A lack of access to education, as

well as a lack of acquired knowledge and skills, is both part of the definition of poverty

and a means for its diminution (Sommers 2013, 2). To have a long-term improvement in

productivity, sustained access to meaningful learning is critical. Education promotes

social development and financial investment towards education promotes economic

growth (Takala 2009, 120–121). Education raises awareness for sustainable global de-

velopment, for example, it has a strong role in mitigating climate change, and respond-

ing to its impact. In addition, research shows that female education correlates negatively

with disaster fatalities. (UNESCO 2016, 77, 193.) Education can also be the best route

to scientific and technological advancement, the means to combat unemployment, the

foundation of social equity and the spread of political socialization and cultural vitality.

(Chimombo 2005, 129.)

Fairness and inclusion are the two main dimensions of equity in education and serve as

baselines for equal access to education. Fairness in education means that circumstances

such as gender, socio-economic status or ethnic origin cannot become obstacles for

learning. Inclusion in education means ensuring an equal chance to participate in learn-

ing and achieving, at least in the minimum standard of learning outcomes. (UNESCO

2017, 7.) While progress has been made in increasing the number of children enrolling

in schools, there are still many who are not enrolled and who do not complete basic ed-

ucation. (Chimombo 2005, 130.) According to UNESCO’s Global Education Report;

Education for people and planet: Creating sustainable education for all (2016), world-

wide there are about 263 million school-aged children who are not in school – including

61 million children of primary school age, 60 million adolescents of lower secondary

school age and 142 million youth of upper secondary school age. (UNESCO 2016,

182.) In 2008–2014, 73% of the poorest children in low-income countries were not able

to complete primary school while 77% of the richest were. When comparing boys and

girls this disparity becomes even worse. The primary completion rate among the poorest

girls in low-income countries is 25%. (UNESCO 2016, 185.) One of the major inequali-

ties affecting especially the rural poor is an unequal access to quality education. This

access is important for social and economic development. (Muyeka 2012, 39–40.) Chil-



8

dren’s participation and their capability of development within the education system are

shaped by access. In general, rural children living in low-income countries have less

opportunity to attend and complete school than children in better-served urban settings.

(UNESCO 2005, 81.)

To enhance equality and bring change to countries that struggle the most it is important

to get to the root of problems. Education is a human right in itself but it is also the key

for creating sustainable development in the future. Beginning development by bringing

equal access to quality education is not a quick fix, but it is the most powerful way of

spreading sustainable change for the future. By advancing education, you advance the

newest generations of society and it is through these advances and improvements that

positive change occurs. This research gets to the root of this change by focusing on

finding out what are the main obstacles we face in providing access to education in de-

veloping countries.

Managing the worldwide enrollment of all children in school, requires more than just

completing physical infrastructure like building additional schools, training additional

teachers or printing additional schoolbooks. Many countries attempt to improve school

enrollment rates, by constructing more schools so as to improve their basic statistics in

order to look politically more presentable. These schools are built quickly, cheaply and

easily, which means that they are still usually out of the reach of the children who need

them the most. For example, children of ethnic, lingual and other minorities will still

rarely have the chance to obtain a basic education. (Kokkala & Sahlberg 2002, 14, 22.)

External aid in developing countries is required to improve access to education; howev-

er the main form of aid should not be strictly financial. External aid can support the na-

tional capacity building that is required for improving the quality of education and its

continuity. Lessons learned through experience and new perspectives in technical exper-

tise can be transferred through international cooperation. This is far more meaningful

towards developing permanent change. The demand for financial accountability and

reporting has prompted better planning and management of resources as well as capaci-

ty building for this purpose. (UNESCO 2017, 14)

Studies regarding the finance and budget processes at the school level have shown that
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the desired outcomes in proving education can be witnessed when resources reach the

intended beneficiaries in the right way. This means, that resources need to be provided

at the right place, at the right time, that facilities need to be improved in appropriate

ways, that teacher performance standards are established as well as enforced and incen-

tive arrangements and structures for teachers and schools are applied. (UNESCO 2017,

62–65)  There is a need for collaboration, networking and the continuation of shared

knowledge and experiences to create better results in education development work.

To improve the commitment to providing quality education for all, formulating and im-

plementing a guiding framework and encouraging research and innovation in higher

education is important. (UNESCO & Government of Nepal 2016, 32). Developing edu-

cation requires all societal sectors to collaborate in order to bring change. This includes

the ministry, civil society and private sectors at the local and national level. Education

should be used as a capacity-building tool in all of these sectors. Funding for education

has to be both adequate and predictable, in order to guarantee a quality education, espe-

cially for marginalized groups. Distributing public resources equitably in urban areas

and involving the community in education planning is important to this effect. Further-

more, it is necessary to fund urban planning programs and curricula, which is designed

to include cross-sector engagement and develop locally relevant and meaningful solu-

tions. (UNESCO 2016, 160.)

To improve access to education it is important to take a look at its limits. Change starts

first, from understanding the problem and then looking for solutions for its improve-

ment. It seems that inequality in education is a recognized trait worldwide and most

countries contribute in efforts to fix it. The problem seems to be that many of these ef-

forts need better planning and background research in addition to longer term programs

that get to the root of the problem and not only to fixing its superficial impact. So, when

improving school attendance, it is necessary to begin at finding the main challenges and

limitations for school attendance. This is why this research focuses on documenting the

obstacles to school attendance in developing countries.

According to previous research the challenges of school enrollment and attendance be-

come bigger in countries that are less developed and more rural. This research focuses
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on rural Nepal since it is one of the least developed countries in the world and has nota-

ble differences in providing education between urban and rural areas. The main purpose

of this research is to explore the obstacles regarding school attendance in rural area

schools of the Annapurna region of Nepal, primarily from the personal perspectives of

the students themselves.

Picture 1. Map of Nepal with national parks and conservation areas (nepaltrekkingpass.com).
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2 OBSTACLES TO SCHOOL ATTENDANCE IN DEVELOP-
ING COUNTRIES

The springboard for access to education in developing countries was the Universal Dec-

laration of Human Rights in 1948 and the international agreements that have followed.

(Kitamura 2007, 33) One of the biggest worldwide plans of action for improving access

to education in developing countries has been Education for All (EFA), where in 2000,

over 180 countries committed for the first time in Dakar, Senegal. The movement arose

from the realization that universal access to free basic education, despite possessing the

status and legitimacy as a global public good, was not recognized on a widespread scale

during the 20th century. It was an effort by the United Nations, international organiza-

tions funded by the UN, non-governmental organizations and different governments,

determined to improve the chances of obtaining access to education for all of the chil-

dren in the world. Education for All was part of the United Nations Millennium Decla-

ration (2000), the goal of which was to erase extreme poverty and hunger, obtain access

to basic education for all and improve gender equality and women’s rights (United Na-

tions Millennium Declaration). EFA had specific goals of improving the quality of edu-

cation, teaching and learning. (Peltola 2002, 10 –11.)

We still lack an overarching mechanism for coordinating and ensuring a global entitle-

ment to education and for example, the funding needed to achieve these goals does not

exist. (Mundy 2007, 24–25.) Though EFA’s main goals were not achieved by its dead-

line in 2015 it has been successful in focusing world attention and improving access to

education. Targets for EFA are still quite out of reach for many countries, though na-

tions like Canada, Finland, Cuba and South Korea that have made great strides towards

achieving these goals. However, whether world attention and improved access to educa-

tion has resulted in greater empowerment of people in the developing world still re-

mains unanswered. (Arshad-Ayaz & Naseem 2007, 73–74.)

Since EFA’s goals were meant to be achieved by 2015 a lot of reports about access to

education came out during the process but especially after its final deadline. When ob-

serving education worldwide it has to be noted that culture and history affect it in such a

way that obstacles in education cannot be generated into one frame that fits every coun-
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try. According to research many of the developing countries seem to struggle with sev-

eral similar problems though. These problems that create obstacles for school enroll-

ment in developing countries are brought out in this chapter. They are observed with

Nepal as an example country of them and later used as bases for the research mapping

out school attendance obstacles of rural Nepal.

2.1 Poor Learning Environments

According to Kokkala & Sahlberg (2002), the learning environment can be seen as a

physical, psychological and social space where learning occurs. When it comes to the

quality of education, these three perspectives should be examined. The physical learning

environment consists of the school building, its classrooms, and teaching materials. The

psychological learning environment consists of the mental surroundings experienced by

the learner, through the educational culture in the school. This includes things like self-

esteem, a feeling of safety, cultural norms and a feeling of acceptance. The social learn-

ing environment consists of the social network that the learner is included in during

studies. (Sahlberg 2002, 25.) One of the most important aspects regarding the psycho-

logical learning environment is the feeling of safety experienced by the pupils. In a safe

school, students feel like they are respected, valued and that they are treated equally.

Particularly girls should feel safe at school and on their way to school. Schools are also

not always the safest places, since school-related violence is a global phenomenon and

about 40% of 13– to 15–year-old students in 37 countries report having been involved

in physical fights. Additional research and international surveys are needed to reveal

more about where and how often violence occurs. (UNESCO 2016, 306.)

Low learning outcomes correlate with inadequate school environments. According to

the Education for All assessment, educational environments in developing countries are

in bad shape. The schools lack water, electricity and sufficient sanitary areas. Class-

rooms are crowded, insufficiently furnished and equipped. (Kokkala & Sahlberg 2002,

5) (Sahlberg 2002, 26–27.) In particular, rural schools in developing countries lack elec-

tricity, access to the Internet or the possibility to access a computer. According to
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UNESCO in the least developed countries, only half of primary schools had an adequate

water supply in 2013. Improving water, sanitation and hygiene facilities in educational

institutions is essential and has positive effects on both health and education outcomes

as well as a reduction in absenteeism, especially for girls. These facilities should in-

clude; potable drinking water; clean, safe toilets; and hand washing facilities.

(UNESCO 2016, 308–309.)

The lack of separate toilets with running water for girls is one of the major faults of the

school system in Nepal. In addition, many schools in rural areas do not have access to

safe drinking water for the students. (Archarya 2014, 62–63.) Also, the average class

size in Nepal is 70 pupils, which is tragic since large class sizes seem to correlate with

high student dropouts (Autere 2002, 56). In Rural areas of Nepal, many schools do not

even have walls and those that do, do not have electric lights or windows. Many schools

do not have enough desks and chairs for the students and they suffer from a serious

shortage of instruction materials. (Yamashita & Yamashita 2000, 10–11.) Though it

could be assumed that there have been some improvements in these shortcomings, the

preexisting infrastructure challenges faced by education became worse when on April

25th 2015, a 7.8 magnitude earthquake struck the country, destroying 24,000 classrooms

and leaving 950,000 children unable to return to school (UNICEF, 2015).

2.2 Low Quality of Education

Teaching is not a well-respected profession in many developing countries and most

teachers accepted these positions reluctantly. (Kokkala & Sahlberg 2002, 27.) Accord-

ing to UNESCO’s Education for All 2000 assessment, a primary reason for the low re-

spect shown to the teaching profession is in insufficient salary. In addition, poorly con-

structed school buildings; inadequate teaching materials and the poor quality of the

working environment all contribute to a lack of motivation among teachers. Large class

sizes are difficult to handle and students drop out often. All of this promotes a low self-

image for teachers as an educator. (Kokkala & Sahlberg 2002, 28.)
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Teachers’ level of performance is not the only thing affecting the quality of education at

schools. Most of the schoolbooks are outdated and lack relevance to the students’ eve-

ryday life. Still, quite often the books are not even available in students’ mother tongue.

It is very common for schools to lack the required quantity of books and teaching mate-

rial needed for every student. Even when there are enough books, they do not always

reach the students due to poor storage facilities and distribution efforts. A significant

amount of the material becomes lost and damaged before it ever reaches the hands of

students. Furthermore, corruption in public procurement and the reselling of books for

personal profit are fairly rampant as well. (UNESCO 2016, 187–189.)

Encouraging qualified teachers to teach in rural schools is one of the major issues faced

by developing countries. It is very common that less than half of the teachers will have

the adequate proficiency to be employed as a teacher. This of course is displayed in the

quality of teaching and further serves to demotivate students. Neither the children, nor

their  families seem to be eager to invest  in obtaining the chance to learn if  it  does not

seem worth their time and effort. (Kokkala & Sahlberg 2002, 23–27, 30–31.)

One problem in the procurement of effective teaching material that really shows in for

example Nepal is that the country has 124 recognized languages and teaching material

is rarely available in the students’ mother tongue. Teaching and having teaching materi-

al in the student’s mother tongue is incredibly important. It makes it far easier and far

quicker for students to understand and assimilate new instructions and information. Ac-

cording to research, learners’ self esteem improves when students from minority lan-

guage groups have access to learning in their mother tongue. This allows the parents of

the minority language students to become more involved in their children’s studies.

(Kosonen 2007, 19.)

Teachers’ irregular attendance, outright absenteeism and the unwillingness to substitute

for other teachers often cause students to miss their studies in Nepal. (Archarya 2014,

63.) Most of the teachers in Nepal have a teaching qualification that is awarded accord-

ing to the level of general education teachers have received. Specific certificates or li-

censes to teach were previously unrequired and after finishing a minimum of ten years

of schooling and passing the SLC exam, anyone could become a primary school teach-
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er. Completion of twelve years of schooling qualifies graduates to become a lower sec-

ondary teacher and holders of Bachelor’s degrees are granted the qualification to teach

at a secondary level. To teach in a higher secondary school, a teacher must have a Mas-

ter’s degree. (Yamashita & Yamashita 2000, 11–12.) Since 2010, the policies towards

teacher qualification have been updated and pre-service training and teacher licensing

became mandatory to hiring new teachers. Also the minimum qualification required of

teachers to teach basic education was raised for passing the SLC to passing the 12th

grade. (Dundar etc. 2014, 208.) However this still has not changed the fact that most of

the teachers currently employed possess old qualifications and many of the teachers that

are hired are grossly under qualified. This is especially true in rural areas where a short-

age of teachers is tremendous.

2.3 School Journey

The journey to school can also be quite dangerous in rural areas where natural calami-

ties such as floods and landslides are common. Sometimes the school itself becomes

inaccessible due to these unforeseen natural forces. There has also been an increase in

the amount of violence and harassment experienced by girls  on the way to school and

many parents express dismay at sending their children on such a dangerous journey.

(Kokkala & Sahlberg 2002, 27.)

For example in Nepal the official government policy is that households must have ac-

cess to the nearest primary school within a 30-minute travel window. According to the

government, 99.25% of the households in urban areas and 93.43% of the households in

rural areas have access to primary schools (basic education from grades 1 to 5) within a

30-minute distance.  Wealthier households have a shorter average travel time to school

than those less fortunate households. (Government of Nepal, Ministry of education

2015, 19) The real difficulties students face with regards to large distances to school

begin after primary school, grade 5. This is especially problematic in rural areas in

western regions in which only 35,5% of schools offer basic education after grade 5.

(Government of Nepal, Ministry of education 2015, 20–21.) Nepal is a mountainous
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country with diverse terrain. Most disadvantaged communities, linguistic minorities and

ethnic groups live in the hills and mountains, which tend to be remote and alienated

from the rest of the country. The lack of transport services makes accessibility to educa-

tion a challenging task. (Bista 2004, 9.)

2.4 Poverty

Even if fees were abolished for basic education, it is not truly free because extra

compulsory costs remain a burden to families. (UNESCO 2016,185–187.) In many

countries in which education is pronounced to be free, schools are still forced to collect

extra fees in order to operate (Nummi 2002, 119). To be able to enroll in school, stu-

dents are required to pay for their lunch as well as school supplies and uniforms. Lunch

money is particularly important because food and nutrition consumed both in and out-

side of school have a major effect on the children’s ability to learn (Alasuutari 2002,

86–87). Families face additional costs of sending their children to school in the form of

exam fees three times per year and purchasing of school supplies (including school

bags, notebooks and pens, uniforms, lunches or snacks during school days). Optional,

but widespread private tutoring adds additional costs to primary schooling. Even at

schools with no tuition costs, students are forced to buy notebooks and pens. (Sommers

2013, 31.) It is not uncommon to see children in rural areas begging for pens from trek-

kers and other tourists.

In Nepal despite formalizing official policies regarding access to complimentary

education, in reality, the government has not ensured these rights. Parents end up paying

for nearly half the cost of their children’s education, while the government itself covers

38  per  cent  (mostly  at  the  primary  level)  and  external  funds  as  well  as  other  private

sources cover around 14 per cent. (UNESCO 2016, 57.) Since the majority of Nepali

households live in poverty, this obviously leads to children never enrolling in schools in

the first place, or dropping out early when the opportunities for accessing education

becoming more dependent on the financial situation of families. Further resources are

needed at the school level, along with better planning and monitoring their use



17

(UNESCO 2017, 19).

2.5 Homes’ Attitudes Towards Education

In addition to the financial burden school places on a household, parents must also con-

sider their children’s absence at home and their limited contribution to household and

agricultural work. In fact, it is a worldwide phenomenon that in addition to costs of ma-

terials, transportation, school uniforms, and mid-day snacks for students, almost 90% of

households  make  some  kind  of  direct  payment  to  schools.  The  contributions  that  a

household sacrifices in order to keep a child in school have direct and indirect costs.

(Sommers 2013, 29-35.) The time spent at school could be spent either employed in

paid  work  or  learning  how  to  work  in  the  family  business  or  on  a  family  farm.

(Chimombo 2005, 131–135.)

A lack of qualified teachers and the traditional attitudes that many parents in rural Nepal

have about education, contributes to parents’ own unwillingness to educate their chil-

dren. In short, most uneducated parents in rural areas seem to believe that the pursuit of

education is simply not worthwhile. (Kokkala & Sahlberg 2002, 23–27, 30–31.) The

greatest danger posed by a child having illiterate parents, is the threat of inter-

generational illiteracy. When parents are unable to participate in the importance of their

children’s literacy development, children may experience difficulties in their own litera-

cy and as a result, lead to further problems at the social, economic and community lev-

els (Menheere & Hooge, 151–152). The challenges may become exacerbated when

children are needed for work and to contribute to the economic survival of the family.

It seems that most often, the youngest children are the ones able to enroll in school due

to the oldest siblings already committed to helping their parents at home. However if

they receive the chance to enroll in school, their learning suffers from a poor quality of

education, which often leads to parents eventually withdrawing them from studies due

to insufficient learning. (Bista 2004, 8–9)
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2.6 Gender Inequality

When girls are denied the chance to obtain a basic education, not only is it a serious

violation of human rights, it also leads to additional concerns. According to multiple

researches, educating girls and women has a strong impact on development and there-

fore, it is a profitable investment. For example, educating women correlates with family

well being and lower child birth rates. The level of education achieved also tends to be

the same between mothers and children. Children of educated and literate mothers have

better chances of academic success. Educated girls can grow up into active citizens that

are able to participate in the development of their community and nation. (Packalén

2002, 154.)

According to CBS (2011) the percentage of women who have never attended school is

notably much higher (44%) than the percentage of men who have never attended school

(23%). A family’s economic situation affects the education of children, especially for

girls. As poverty increases, so do the chances of women attending school decreases.

(Archarya 2014, 39–40.) Only 60% of girls complete basic education. Most dropouts

occur usually around the ages of 11 to 13. (Kokkala & Sahlberg 2002, 19.) Though

girls’ share in school enrollment has been increasing over the years, girls’ enrollment in

the upper grades has been declining. This is mainly due to girls’ inability to pass the

SLC examination. According to the ‘Nepal adolescent and youth’ survey conducted by

the Ministry of Health and Population (2011) another common reason for dropping out

of  school  among 15  to  19  year  old  girls  is  marriage.  Gender  parity  is  almost  equal  in

lower levels of education and across caste and ethnic groups; however the gap becomes

much wider in upper levels of education. Students in remote areas are more likely to fail

the SLC examination and the SLC pass rate of girls’ is notably lower than boys’ and in

order to apply for higher secondary education the test has to be passed. (Archarya 2014,

40–42.)

Both the school and household are found to be responsible for discriminating girls and

favoring boys when it comes to education. In rural households, women spend more

hours performing domestic labors and tending to the family. Women are responsible for
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an estimated 40.5% of the agricultural labor yet most of this work, usually unpaid, is not

considered real work and is subsequently devalued (Rotchild 2006, 106). When girls

work more than boys, letting them go to school would affect the whole household. In-

vesting on a girls’ education also seems useless if the girls are bound to live with their

husband’s family after marriage. Becoming educated does not fit the expected tradition-

al role of a mother and wife in most developing countries, therefore it is rarely seen as

suitable for a girl. (Tuominen & Peltola 2007, 52 – 55.) Women’s education is most

likely to get less priority after becoming married. After marriage, women move to their

husband’s home and their household duties and workload tend to increase. They may be

allowed to enroll in school, but rarely have enough time to study. (Archarya 2014, 41.)

The Nepali educational attitude encourages copying and memorizing and the culture of

teachers seems to provide more attention and recognition to the highest achievers. Ne-

pal’s  education  system  seems  to  also  be  suffering  from  gender  insensitivity.  Due  to

more constraints limiting their attendance in school and having less time and encour-

agement for studying, girls tend not to do as well in their studies as boys, which lead to

less attention from their teachers. Teachers have a misconception about gender, sexuali-

ty and gender equality, which guides the socialization process. According to research, it

has been found that the geographic location, ethnicity, culturally determined rules,

mockery, sexual harassment and language of instruction all influence the way women

carry themselves in society (Archarya & Parajuli 2008 35, 40).

Girls subjected to bullying and harassment by boys at school is fairly common and leads

them to become more submissive and lack confidence. Teachers are insensitive to these

challenges and although they are aware of the obstacles that prevent girls from commit-

ting the time to study, they do not provide additional methods of supports or measures

to assist the female students. (Archarya & Parajuli 2008, 21–22, 25, 27.) According to

Stromquist (2007) Nepali schools and classroom practices encourage polarized mascu-

linity and femininity and teachers seem to favor gender insensitive language when

providing feedback to girls. Sexual abuse and harassment by teachers and male students

is not uncommon in schools and domineering behavior by male students and teachers’ is

accepted. Also, the national curriculum and extracurricular activities established in

schools do not support girls’ education. (Archarya 2014, 41, 43.)
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2.7 Social Class Discrimination

Social class affects education and education in turn modifies social class, which can

create new possibilities in education (Perkiö 2009, 131). According to research, the lev-

el of parents’ education strongly correlates with the children’s school achievements

(Kokkala & Sahlberg 2002, 25.) This means that especially in countries with great gaps

between incomes of families the children born into poor families have more obstacles in

accessing quality education or any kind of education. This is also notably observable in

countries with a highly structured and built in social class systems that for example re-

lies on traditional castes and are socially approved.

Nepal is an extreme example of an organized social class system. Though the caste sys-

tem does not officially exist according to law, the traditional caste system is in fact

thriving. The caste system creates controversial social categories that create inequality

and discrimination. It is something to be avoided and not encouraged. It is still ad-

dressed in this research due to it existence and role in creating unfair disparity among

people. The level of education achieved is still very much related to the caste system of

Nepal and we cannot turn a blind eye to its existence when talking about school attend-

ance.

The history of Nepal’s caste system is long and complex. According to Bennet (2006),

the first records of it appear between 1380–1394, during which time Nepal was ruled by

King Jayas-thiti Malla. Records describe upwards of 60 different castes based on differ-

ent social ranking and professions. Later, during the period of Rana Rule, a legal docu-

ment was announced that would provide detailed rules for the mingling of castes and

the punishments that could follow. The highest castes remained the religious and politi-

cal leaders like Brahmans, Chetris and Thakuris, while the lowest castes, or the “un-

touchables”, belonged to the tradesmen, such as the Kami, Damai and the Sarki. In pre-

sent day Nepal, these members of society are now referred to as the “Dalits”. They re-

main at  the lowest rung of Nepali  society and as a result,  enjoy the fewest benefits  of

the state, including access to education. The middle castes primarily populate the hilly

and mountainous regions of Nepal and speak a dialect that belongs to the Tibetan-
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Burmese language group, currently they are referred to as the Janajati (Bennet etc. 2006,

2).

Although the caste system in Nepal was made illegal in 1962, culturally not much

changed. There are still several different ways of dividing people into their castes but in

everyday speech this three level system is the most common. The same system is used

in this research having Brahmins and Chettris in the highest rank, Janajatis in the middle

and Dalits at the bottom. This is not done to encourage the system; it is used to point out

that these groups of people still do not have the equal chance when it comes to human

rights in Nepal.

Literacy rates of some higher cast groups (e.g. Newar, Thakali, Brahmans/Kshtriyas)

are very high (Archarya 2014, 13), while the highest illiteracy rates can be found among

the most socially disadvantaged groups such as low caste groups (Dalits), ethnic minori-

ties and women. This is due to extreme poverty, inaccessibility to quality education in

the rural areas and socio-cultural practices that discriminate against minorities. It is es-

pecially these ethnic minorities that live in areas where the schools suffer from a scarci-

ty of educational resources, poor infrastructure and a shortage of qualified teachers.

(Government of Nepal, Ministry of Education 2015, 2–3.) Disadvantaged groups are

thus excluded from the education sector and especially from attending school. The prob-

lem of not having fair and impartial access to education is rooted to the historical reality

that the state had invoked the policy to discriminate the citizens based on caste and gen-

der (Chitrakar, 2007).
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3 THE STATE OF EDUCATION IN NEPAL

3.1 Bases for the Nepalese Education System

One of the EFA’s main target countries was Nepal. Nepal is a small country, landlocked

between India and China with a land area of 147,181 square kilometers of which 75% is

part of the Himalayas. Nepal has a population of approximately 27 million and the aver-

age annual growth rate of the population is 1.35%. Nepal was ruled under a strict mo-

narchical system for centuries and in 1957, a cabinet system of governance was estab-

lished by the monarchy of Nepal. In 1990, the late King Birenda Bir Bikram Shah Dev

adopted a new constitution and established a multi-party parliamentary democratic sys-

tem. After pro-democracy protests by large parts of the population, former King Gya-

nendra gave up his direct rule and reinstated the parliament. The monarchy was finally

overthrown in 2007 when Nepal became a Federal Democratic Republic. (Government

of Nepal 2015, 2.) Since the introduction of democracy in 1990, Nepal has had twenty

Governments and political instability has been part of everyday life for the Nepalese.

The transitional period that the Nepali government underwent after ten years of violent

conflict that finally ended in 2006, concluded in promulgating a new democratic consti-

tution in 2015. (UNESCO 2015, 49.)

Nepal is a country with a low development index and it has an economy that is largely

based on agricultural production. The annual per capita income of Nepal is USD 730

(World Bank, 2016) and about a third of its population mostly from rural and semi-

urban communities, lives in absolute poverty, mostly in rural and semi-urban communi-

ties. Access to basic facilities, services and educational opportunities is limited for

many people. Nepal has a multi-ethnic and multi-cultural society in which traditional

laws still maintain a large influence over society. They shape the expected behaviors

and affect the daily lives of people. (Government of Nepal 2015, 2–3.)

Nepal is notoriously bad in providing education for all and has been working to achieve

Education for All goals  by  promoting  learning  and  life  skills  for  the  young as  well  as

adults. The greatest results of EFA in Nepal have been in the reduction of adult illiteracy
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by 50%, improving the quality of education and reducing gender inequality. Education

being recognized as a part of the national agenda by the newly written constitution is an

achievement in itself because it displays the state’s dedication towards goals of educa-

tional development. (UNESCO & Government of Nepal 2016, 31.) The youth literacy

rate for men in Nepal is now 93% however; the literacy rate for young women is 79%.

In addition to large gaps between men and women there are big differences between

urban and rural literacy rates. Urban literacy rates are 81.6%, whereas it reaches only

57.8% in rural areas and the gap between urban and rural area literacy is also much

wider among women. (Government of Nepal 2015, 9–10.) When comparing urban and

rural areas, more rural adolescents and youth drop out of school than their urban coun-

terparts (Archarya 2014, 43). This is why this research compares obstacles for school

attendance between both gender and caste.

Due to the poor state of the public school system, the amount of private schools is grow-

ing in Nepal. 16% of schools at the primary level, 25.8% in lower secondary and 32% at

the secondary level are private. These private schools are mainly located in urban and

semi-urban locations, serving children of relatively privileged families (Nepal Country

Case Study). The government strategy is to encourage complementarities between pub-

lic and private spending, to acquire free education to groups that are marginalized, such

as the Dalit community, other disadvantaged ethnic groups, and the poorest families.

(UNESCO 2017, 23.)

Education’s low share of funding in terms of GDP and the low allocations to primary,

pre-primary and secondary education in Nepal are inconsistent with the government’s

goal of achieving quality and equity in education. Article 31 of the Constitution of Ne-

pal  2015  enshrines  the  right  to  education  for  all  children,  with  a  provision  for  every

community in Nepal to acquire education in its mother tongue up to the secondary level.

More specifically, the Constitution states:

“(1) Every citizen shall have the right to access to basic education.

(2)  Every  citizen  shall  have  the  right  to  compulsory  and  free  basic  education,  and

free education up to the secondary level.

(3) The physically impaired and citizens who are financially poor shall have the right

to free higher education as provided for in law.
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(4) The visually impaired citizens shall have the right to free education with the me-

dium of brail script.

(5) Every Nepali community living in Nepal shall have the right to acquire education

in its mother tongue up to the secondary level, and the right to open and run schools

and educational institutions as provided for by law. “ (Government of Nepal 2015,

8.)

Major issues presented to the ease of access to education in Nepal still seem to be pov-

erty, poor school buildings, textbooks, having no school or the distance to school, quali-

ty of education issues, teachers level of low performance and high absenteeism, lack of

pedagogical strategies, locally unsuitable and outdated curriculum and not having

enough teaching available in children’s mother tongue. Also discrimination and social

exclusion of lower castes, as well as towards girls and other minorities, creates inequali-

ty. (Das & Parajuli 2013, 151–153.) In addition to all of this, the main reasons for drop-

ping out of school in developing countries are malnutrition, sickness, uneducated par-

ents and the use of child labor, which are all common in Nepal. (Kosonen 2007, 19–20.)

The next steps for educational development in Nepal are reconstructing the infrastruc-

ture damaged by the earthquake in 2015, improving the quality of education, raising the

general level of cognition of Nepalese students and addressing the problem of unequal

distribution of wealth, social deprivation and location difficulties. (UNESCO & Gov-

ernment of Nepal 2016, 32.)

3.2 Obstacles of the Transition Phase to Secondary Level Education

in Nepal

Though there have been improvements in youth literacy rates, Nepal still faces the chal-

lenge of access to secondary education, which remains alarmingly low with an enroll-

ment rate of 24%. Most of the students leaving primary school do not continue to sec-

ondary school, and only half of those who begin secondary schooling complete it. Wide

disparities also exist in literacy rates among various castes and ethnic groups.

(UNESCO 2015, 49.)
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The structure of education in Nepal consists of the following levels:

1. One to two years of early childhood education for 3 to 4 year old children.

2. Basic education (grades 1 to 8) for 5 to 12 year old children.

3. Secondary level education (grade 9 to 12) for 13 to 16 year old children. Sec-

ondary level is divided into 2 levels – secondary level (grade 9 to 10) and higher

secondary level (grade 11 to 12).

4. Basic education through alternative mode – 3 year Non-formal Education pri-

mary education and 2 year open lower secondary education (grade 6 to 8) and;

5. One year open secondary (grade 9 to 10) education. (Archarya 2014, 36.)

Despite significant improvement in the intake as well as net enrollment rates in basic

education, it has been a huge challenge to improve the efficiency and quality of school

education to ensure eight years of quality basic education equally, to all school aged

children of Nepal. (Government of Nepal, Ministry of education 2015, 8.) The second

official level of education is at secondary level, which comprises two sections, second-

ary (grades 9–10) and higher secondary (grades 11 and 12). A national level centralized

examination is conducted at the end of grade ten. This examination is known as the

School Leaving Certificate (SLC) examination. After this higher secondary education

examinations at the end of grade 11 and 12 are organized by the Higher Secondary Edu-

cation Board (HSEB) at the national level. (Government of Nepal, Ministry of educa-

tion 2015, 8.) According to research educational development has been the most rapid

in primary level. That is why this research focuses on the obstacles faced in school en-

rollment from grades 7 to 10, where many of the students seem to drop out.

3.3 External Aid in Nepal

When talking about education development in developing countries it is inevitable that

we must address the topic of development cooperation and external aid. One of the rea-

sons for this research is the hope of bringing attention to developing the specific area

studied and learning about it so that development actions can be better planned. Also

most of the background research and theory for this paper is gained from reports of or-

ganizations offering external aid in developing countries.
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External international aid for education is necessary if Nepal is to achieve its education-

al objectives set both nationally and internationally. (Thapa 2015, 23.) Aid in Nepal has

always faced major challenges such as corruption, insufficient planning for develop-

ment projects and donors that do not follow international regulations for aid work. Chi-

na and India are some of the main external aid sources for the development of education

in Nepal. The problem is that they do not follow the same regulations for quality, sus-

tainability and standards set for education in international agreements. Moreover in both

cases, the processes related to identification, prioritization, implementation and evalua-

tion of aid to education are not clear and transparent. (Thapa 2015, 10–20, 22.) Nepal is

subject to the influence of its powerful neighbors and in the past this power has been

abused, for example recently by India blockading the border to Nepal in 2015 which left

Nepal without a source for key goods like gas and medicine (BBC 2015).

Another big challenge for aid in Nepal seems to be insufficient planning for develop-

ment programs. Nepal started a School Sector Reform Programme (SSRP) in 2009 in

order to reach EFA goals and to change the whole structure of formal education with the

external assistance of international cooperation. Different plans, programs, projects and

strategies were implemented for the improvement of the quality of the public education

in Nepal. However, the desired results were not achieved. Poor school buildings, lack of

classrooms, unavailability of textbooks and schools constructed in inappropriate loca-

tions are still  factors provoking poor performance of the community schools.  The pro-

gram was criticized for not taking into consideration local stakeholders within the rural

area schools. Many goals seemed to be reached on a policy level, like free education up

to the secondary level, scholarships to lower castes, indigenous communities, girls, and

the disabled. Unfortunately, changes seem to have stagnated at the policy level since in

reality  these  problems are  still  far  from being  solved  and  gaps  between the  quality  of

community and private schools and gaps between the quality of urban and rural schools

are massive. (Das & Parajuli 2013, 150.)

A lot of this poor distribution of aid in Nepal is also due to rampant corruption. Wide-

spread bribery and deciding on aid targets based on unequal selection are not uncom-

mon and the government has had a long history of losing money to undefined sources

during aid projects. Quite a few government officials have been caught stealing money
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or resources for aid and reselling them. When it comes to local non-governmental aid

work in Nepal, the government seems to encourage rivalry instead of integrated ap-

proach and cooperation within NGOs. This leads to local aid bureaucracies often focus-

ing simply on spending their budget rather than ensuring that projects meet local needs

and are sustainable over the long term (Whelpton 2015, 136, 144–146.)

3.4 Finnish Development Cooperation in Nepal

Diplomatic relations between Nepal and Finland were established in 1974 and bilateral

development cooperation started in 1983 (Ministry of Foreign Affairs in Finland 2017,

16). Ever since then, Finland has been among the most important donor countries of

Nepal  and  was  one  of  the  main  development  cooperation  partners  of  Nepal  in  SSRP

through committing a 6 million dollar budget Thapa 2015). The SSRP (2009–2014)

program was established to reach EFA goals in Nepal. Education is one of the govern-

ment’s top priorities in Finland and it has attracted a lot of donor support. Finnish

NGOs led Finland’s engagement within the sector and their work encouraged further

official development assistance through government programs since 1999. (Bajracharya

etc. 2012, 51.) In 2017 Finland announced it was investing 51 million euros for devel-

opment cooperation with Nepal during 2016 to 2019 and 34% of the budget is invested

on education (Ministry of Foreign Affairs in Finland 2017, 44.)

The focus of Finland’s development cooperation in the field of education is based on

ensuring basic education for all, particularly for girls, as well as improving the quality

of teaching and learning results while increasing the demand for education and more

inclusive education. (Ministry of Foreign Affairs in Finland 2017, 8, 11.) Finland em-

phasizes research in the discussions regarding Finnish support and the directions this

support should have. To succeed with their reform programs, developing countries re-

quire up-to-date information based on research, in order to make sustainable decisions

and changes.

Most of the research dealing with questions concerning education in developing coun-

tries has been conducted in developed countries and therefore, more research must be
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collected in target countries themselves. Fresh information has been collected, but the

research capacity of these development cooperation target countries is in itself, under-

developed. Finnish researchers, universities and institutes of higher education are en-

couraged to engage in development cooperation in their own areas of expertise based on

reciprocity. (Ministry of Foreign Affairs in Finland 2005, 12-13.)

3.5 Research Problems

According to Thapa (2015) poor school infrastructure, a long and hazardous journey to

school, financial concerns, the overall quality of teaching and cultural views towards

education in the concerned students’ homes are all leading reasons of major difficulties

for  students’  enrollment  in  rural  schools  of  Nepal.  In  order  to  bring  about  sustainable

change, Nepal requires extensive external aid and development cooperation with other

countries. (Thapa 2015, 23) For this work to be more effective and possess continuity, it

should be better organized and rely more on research and data collected within the tar-

get areas (UNESCO & Government of Nepal 2016, 31). This is especially important

when it comes to international aid (Ministry of Foreign Affairs in Finland, 12–13.) is

the reason why this research focuses on exploring concerns in school enrollment within

the rural regions of Nepal. The location in which data was collected because it was lo-

cated in rural areas with poor service and connections, but was also part of the Anna-

purna conservation area, an area that is relatively easy to access, has a rising flow of

income due to demand in trekking tourism (Chettri ect. 1995, 27, 31–32) and therefor

may have future hopes of increased income and aid distribution for development work.

The main purpose of this research is to explore the obstacles regarding school attend-

ance in rural area schools of the Annapurna region of Nepal, primarily from the person-

al perspectives of the students themselves. The study focused on students in grades 7 to

10, in order to better examine the transition period from basic education to secondary

education. Furthermore, the study places an emphasis on the point of view of the teach-

ers themselves, in order to better examine similarities that support the students’ experi-

ences and the physical conditions of the schools. Another goal of the study is to see the
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distribution  of  these  obstacles  within  gender,  social  class  and  the  location  in  the  two

schools studied. The questions asked were:

1. What are the obstacles to the students’ enrollment and attendance at

school in grades 7 to 10 in the rural areas of Annapurna?

2. Are there differences in the obstacles and the severity of them when com-

paring social class and genders in grades 7 to 10 in the rural areas of An-

napurna?

Despite development in the quality of education and rising literacy rates in Nepal, major

school attendance issues still exist in rural areas and especially within discriminated

social groups (Archarya 2014, 43,) students tend to face these problems mostly in the

transition to secondary level (UNESCO 2015, 49). Though there has been some reduc-

tion in gender inequality in Nepal, challenges in school enrollment are still much greater

among  girls  in  some  areas  (UNESCO  &  Government  of  Nepal  2016,  31).  In  light  of

previous research, it could be assumed that there are several challenges with school en-

rollment found in the school studied. These challenges are most likely related to the

quality of education and school, finances, the journey to school and home life, they

might differ within cast, gender and the location of school (Das & Parajuli 2013, 151–

153) (Kosonen 2007, 19–20).
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4 METHODOLOGY

4.1 Study Sampling and Location

The data for this study regarding school attendance and attendance in rural area schools

of the Annapurna region was collected at two schools in Lumle, Kaski district within

the Gandaki zone, Nepal on November 2014. Both schools were located in mountain-

ous, rural areas with the primary difference being that the Shree Nava Jyoti Tham Sec-

ondary School was in a more densely populated valley within Nayapool village and

Uma Secondary School was in Mohoriya, Dangsing village, a village higher up in the

mountains. Nayapool village is accessible via 4x4 truck and by walking, sometimes a

bus is available depending on the road conditions and if they were damaged by exten-

sive flooding during the monsoon season. Dangsing village is accessible only by walk-

ing and it is within a day hike from Nayapool village. The survey was conducted with

114 respondents (N=114) of which 9 were left out of the study due to missing values

and a misunderstanding of the instructions of the questionnaire response. After this, the

study included (N=105) students in total of which 49 (N=49) were boys and 56 (N=56)

were girls. Students were between the ages of 12 to 18 years; the average age was 15

(AVG=15) years and the mode of all ages was 16 (Mo=16) years. A staff member of the

school was interviewed in both schools.

First school examined was Uma Secondary School in Mohoriya, Dangsing, where the

study was completed with children from the 7th to 10th grades and 42 (N=42) students

filled in the study questionnaire sheet acceptably. In grade 7, there were 10 (N=10) stu-

dents  of  which  3  (N=3)  were  boys  and  7  (N=7)  were  girls.  In  grade  8,  there  were  8

(N=10) students of which 5 (N=5) were boys and 3 (N=3) were girls. In grade 9, there

were 12 (N=12) students of which 8 (N=8) were boys and 4 (N=4) were girls. In grade

10, there were 12 (N=10) students of which 8 (N=8) were boys and 4 (N=4) were girls.

Furthermore, the principal of the school was interviewed.

The second school examined was Shree Nava Jyoti Tham Secondary School in Naya-

pool,  where  the  study  was  completed  with  children  from the  9th to  10th grades and 63
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(N=63) students filled in a questionnaire sheet acceptably. In grade 9, there were 40

(N=40) students of which 17 (N=17) were boys and 23 (N=23) were girls. In grade 10,

there were 23 (N=23) students of which 8 (N=8) were boys and 15 (N=15) were girls. In

addition, one of the teachers was interviewed.

59% of the students’ fathers were farmers and all of their mothers were listed as farmers

or housewives. 18% of the fathers were working abroad as soldiers, policemen, security

guards and gardeners or involved in hotel business. 23% were working in various other

professions such as teachers, policemen, drivers, chefs and trekking guides or entrepre-

neurs. 46% of the examined students can be considered as high cast, 44% can be con-

sidered as low cast and 10% can be considered as middle cast.

4.2 Questionnaire and Data Collection

The main data collection was carried out as a group-administered questionnaire survey

that included questions for dichotomous response, nominal response, and interval-level

response and for unstructured open written response. Data was collected from students

with a confidential and anonymous questionnaire sheet (appendix 1) in English. The

questionnaire was created by the researcher was based on previous research and the

questions selected with the help of a previous study of similar topic and location for

data collection made by Nepalese consultants and published by the Ministry of Educa-

tion Policy and Planning Division of Bhutan in 2009 (A Study on Enrollment and Re-

tention Strategies in Bhutan, 2009). The questionnaire draft was given to a Nepalese

head master of the Faculty of Social Sciences at Pokhara University for feedback and

modified to be more suitable for the lingual, cultural and locational background of the

study population. After this, the questionnaire was pre-tested with local children in

Pokhara and further modified and tested again before approving the final version of the

questionnaire. Main modifications made during the process were simplifying the ques-

tions and changing the language to become more fitting to the local way of using the

English language. Nepalese youth are not used to providing interval-level response and

opinions on a scale so the Likert-scale that was used was simplified to a three-scale

form with word options instead of numbers. Two questions related to marriage (ques-
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tions nr.  10 and 11) were left  out of the study since only two of the respondents were

married.

The questionnaire was constructed of two parts. Part one had ten questions with either

dichotomous response, nominal response questions or unstructured open response ques-

tions about the students, family background, age and the journey to school. This infor-

mation is primarily only used in the report for describing the sample. Part two had 19

questions with an interval-level response of three-scale Likert-scale and some of them

had unstructured open response options combined within them for a more specific and

descriptive written answer. All of these 19 questions were statements about the possible

reasons for facing obstacles with enrolling in school and the students had to answer

them by deciding how often specific statements applied to their experiences in school

attendance. The interval-level response consisted of three options that were “often”,

“sometimes” and “never”, of which the students could choose one option per question.

All  of the 19 statements were related to financial  obstacles,  the schools infrastructure,

the quality of the schools, teaching and teachers, the journey to school or difficulties

with parents and domestic life. The unstructured open response questions were exam-

ined together with the interval-level responses.

The students filled in the questionnaires in class during their school day. Before collect-

ing the data, the students were told that the questionnaire was anonymous and confiden-

tial and no one would be able to identify them from their answers. Students did not need

to  use  their  full  names  when filling  the  paper,  but  they  were  asked  to  write  their  cast

down on the back of the questionnaire. They were also informed that their answers were

analyzed for a research about school attendance obstacles and that they had the freedom

to choose not to participate in the research. The information and instructions for filling

in the paper were given in English and Nepali and an interpreter was present during data

collection to assist in case of any difficulties related to language and understanding. To

have more accurate results the students were able to choose if they use English or Ne-

pali for their answers in the unstructured open written response questions.

In addition to this the questionnaire survey, research included two unstructured face-to-

face interviews conducted with school staff members. Unstructured questions ask  re-
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spondents to provide a response in their own words (Battacherjee 2012, 74). Expert

sampling is a technique where respondents are chosen in a non-random manner based

on their expertise on the phenomenon being studied. The advantage of this approach is

that since experts tend to be more familiar with the subject matter than non- experts,

opinions  from a  sample  of  experts  are  more  credible  than  a  sample  that  includes  both

(Battacherjee 2012, 70). These interviews were recorded open discussions about their

opinions on the main obstacles and challenges that face their schools and their students

in regards to school enrollment, attendance and access to school. The  schools  were

informed that the recordings were used for a research about school attendance obstacles

and that the persons interviewed would be able to remain anonymous if they chose to.

The discussions were in English and there was an interpreter present during the discus-

sions to assist in case of any difficulties related to language and understanding.

4.3 Data Preparation and Analysis

Before data analysis the questionnaires were checked for missing values and observed

for possible misunderstandings within the instructions for the questionnaire responses.

9 out of 114 questionnaires were left out of the analysis due to these misconducts. Also

some questions were left out of the study due to some of the students not understanding

them and due to them being irrelevant to the sample group. The study analysis com-

bined both quantitative and qualitative methods. While the main focus was on quantita-

tive research, qualitative data was mainly used to support the findings. The first part of

the questionnaire consisted of questions about the students’ background. This part was

used in describing the study sampling and arranging the data. These dichotomous re-

sponse questions and nominal response questions were analyzed by arranging the data

into groups of gender, grade and schools and by forming an understanding about the

students background with frequency distribution in  for  example,  their  parents  profes-

sions.
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Table 1. Methods of data collection and analysis by research questions

1. What are the obstacles to the students’ enrollment and attendance at school in

grades 7 to 10 in the rural areas of Annapurna?

2. Are there differences in the obstacles and the severity of them when comparing

social class and genders in grades 7 to 10 in the rural areas of Annapurna?

The second part of the questionnaire consisted of interval-level scale questions. The

data was coded into a numeric format in Microsoft Excel. Univariate analysis was then

used to figure out the possible school attendance obstacles and their frequency experi-

enced by the study sampling. Univariate analysis, or analysis of a single variable, refers

to a set of statistical techniques that can describe the general properties of one variable

(Battacherjee 2012, 121). The interval-level questions were analyzed with frequency

distribution by forming percentages of individual values (often, sometimes, never) for

statements regarding school attendance obstacles (questions 11–29). The frequency dis-

tribution of a variable is a summary of the frequency (or percentages) of individual val-

ues or ranges of values for that variable (Battacherjee 2012, 121). Statements made

about reasons for difficulties in school attendance, that fit one quarter or more of re-

spondents often and/or sometimes, were taken into examination more closely. These

statements were also compared with the themes presented by the interview survey com-

pleted with school staff members. When answering “often” the students gained 1 point

on the interval-level scale, when answering “sometimes” they gained 2 and when an-

swering “never” they gained 3 points. The interval-level scale responses were also ana-

lyzed through counting the central tendencies and arithmetic means to find the average

answer and the most common answer. The same was completed after dividing the given
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answers according to what school the students were from and some questions according

to gender. These results were also compared between schools and gender.

Inferential statistic analysis was used to reach conclusions about the associations be-

tween variables. After coding the data collected with the interval-level scale response

questions into a numeric format in Microsoft Excel, it was entered into an SPSS com-

puter program for further analysis. The smaller the value was for an interval-level scale

response, the more recurrent the challenge was for the respondent. The means of the

results between boys and girls, and between three levels of casts were compared. One-

way ANOVA test was run through all the interval-level scale responses and the means of

these responses were statistically tested with Student’s t-test. The t-test examines

whether the means of two groups are statistically different from each other or whether

one group has a statistically larger mean than the other. In inferential statistics, this

probability is called the p-value, 5% is called the significance level, and the desired rela-

tionship between the p-value and significance level is denoted as: p≤0.05. (Bhattacher-

jee 2012, 132). The mean differences with significance level less that 0.05 were only

used for comparison between chosen groups. These comparisons were made within all

the interval-level scale statements.

Since the obstacles affecting students’ school attendance seemed to form four main top-

ics, the multiple values were collapsed into fewer categories by being divided into four

sum parameters; Home, Journey, Finance, School (table 2). Analysis of variance ANO-

VA is used when looking for differences between multiple groups. In this research, it

was used to compare the school attendance obstacles faced by different castes. The test

was used with all of the interval-level scale responses in sum parameters and the means

of these responses were statistically tested with the Student’s t-test. When using a sum

parameter table, the key figures of the sum parameters can be examined more conven-

iently. The Cronbach’s Alpha value should be between the values of 0,60 and 0,85 to

explain the meter reliably (Tähtinen etc. 2011, 53–54).

In this research, the sum parameter groups are the Sum Parameter Home, which in-

cludes obstacles affecting school attendance at home, the Sum Parameter Journey,

which includes obstacles affecting school attendance on the way to school, the Sum
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Parameter Finance, which includes obstacles affecting school attendance due to finan-

cial issues and the Sum Parameter School, which includes obstacles affecting school

attendance presented at School. The reliabilities of these sum parameters used were as

follows:

Table 2. Sum Parameters

Statement 23. Does not learn at school was left out of the Sum Parameter School to

raise the reliability meter to value .627, so that it would be considered statistically relia-

ble. According to this, all the sum parameters except for sum parameter “Home” were

declared reliable.

Unstructured open written response questions attached to the interval-level scale ques-

tions were analyzed using thematic analysis. Thematic analysis is a qualitative method

for uncovering a collection of themes, ‘some level of patterned response or meaning’

(Braun & Clarke 2006, 82) within a data-set. Since some of the unstructured open writ-

ten response questions were answered in Nepali, they had to be translated. Then they

were red again to find frequently repeated themes from the answers to develop them

into descriptive themes that were generated into analytical themes after closer examina-
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tion (table 3). These analytical themes were observed together with the interval-level

scale responses and compared with schools and gender.

Table 3. Themes aroused from written open questions

To support the data analysis based on the questionnaire responses from the students,

unstructured face-to-face interviews were held with one principal and one teacher from

each different school. The question posed during the interviews was “What are the ma-

jor obstacles and challenges causing difficulties in the school attendance and enroll-

ment of your students?” followed by conversation about obstacles affecting the children

at home, on the way to school and at school and also problems caused by school admin-

istration, finance, curriculum and other similar issues outside the class room. The con-

versation was unstructured but the persons interviewed were allowed to take a look at

the questionnaire given to students, so the themes addressed were about similar topics.

These interviews were recorded, transcribed and analyzed by grouping concepts aroused

from the conversations into themes (table 4). These topics and themes were used to
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compare them with the questionnaire responses from the students and grouped accord-

ingly to analyze as a supportive material to the questionnaire analysis results. Similarly

to the written open response answers the transcribed conversations were analyzed with

thematic analysis.

Table 4. School Staff Interview Concepts and Themes

4.4 The Reliability of the Methods

The largest obstacles of the study were because of differences in culture and language

barriers. The researcher was an exchange student from a sharply contrasting culture

compared to Nepalese culture and the researcher did not understand any Nepali lan-

guage. As such, the questionnaire was simplified to avoid misunderstandings. A seven-

scaled Likert-scale would have been better for analyzing the results but then there

would have been a chance of students being unable to understand the meaning of it.
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Though the questionnaire was in English, the students were still allowed to provide an-

swers in their own language if they preferred. This was decided in order to diminish the

chance that they extract something because they are unable to write it in English. This

encouraged more authentic answers, but challenged the researcher who was forced to

use an interpreter. When using an interpreter there is always a chance that some infor-

mation is changed during translation.

In addition, cultural barriers provided the researcher with great challenges when plan-

ning the questionnaire. Due to not being fully experienced with the culture, it is difficult

to discover what should be asked and in what manner. Also, navigating the inherently

complicated caste system was a great challenge for the researcher, because while being

readily apparent in society, it is a highly complex system with multiple interpretations

in addition to the plentiful taboos and social stigma surrounding it. Another challenge in

the data collection was timing. This was due to the fact that the data had to be collected

during a safe season with weather conditions in mind and being allowed to enter the

area within a very short window of time due to bureaucratic reasons; the time for both

preparation and data collection was very limited.

Additional challenges to be considered were there might be limitations related to the

methods used. Some of these are the common limitations of questionnaires. The main

asset of using a questionnaire for data collection is the possibility to collect broad data

with very little time. The data is easy to analyze statistically thanks to ready-made pro-

grammes. In general questionnaire studies are considered as an effective method for

data collection. (Hirsjärvi, Remes & Sajavaara 2009, 195.) However the questionnaire

does not display if some of the examined students completed the sheet carelessly, lied,

or for example gave false answers to be funny. To minimize this, some sheets were dis-

qualified and left out of the study early on. Having a larger study sampling would min-

imalize fractures such as these.

Another problem related to the methods is the use of interviews. Using face-to-face in-

terviews makes them more reliable because it allows less space for misunderstanding

like during a written interview. However, it should still be carefully considered how

much emphasis is placed on interviews such as this. In an interview situation, there is
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always the chance of changing the truth. This is especially true in an interview where

the person interviewed might feel that their professionalism is in the spotlight. Also,

when asking a teacher or a principal about their opinion regarding the opinions of their

students, their response should be treated exactly for what they are; as opinions about

someone else’s opinions and not final truths. This is why the interviews were treated as

support material for the questionnaire data.

Student’s t-testing is a reliable method for analyzing big data. The data size affects the

statistical reliability when comparing the central tendencies and averages. There is al-

ways a possibility that some results were affected by an error in the sampling, meaning

that the sampling does not reflect the study population. The bigger the sampling is, the

more it resembles the study population. (Nummenmaa 2009, 172.) In this study only the

statistically significant mean differences where used when comparing gender, schools

and casts which makes the study more reliable.
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5 RESULTS

5.1 Obstacles to School Attendance of the Students

Obstacles to School Attendance Posed by Issues at Home

When analyzing the factors influencing students’ school attendance at home, it was

clear that personal health problems, having to perform domestic duties and parents not

prioritizing education, all led to obstacles in students’ school attendance (Figure 1).

Students reported that their parents did not feel education was worthwhile and this had a

negative impact on attendance, “sometimes” to 26% of the students and “often” to 3%

(Figure 1). According to the unstructured open written responses, the main reasons for

parents not allowing the students to attend school were domestic work and taking care

of a sick sibling. Being needed at home caused difficulties in school attendance “some-

times” for 62% of the students and “often” to 6% (Figure 1). Students sometimes made

the decision to not attend school for these reasons themselves and were also forbidden

to attend by their parents. According to the unstructured written open responses addi-

tional reasons that had a negative impact on school attendance were natural disasters,

conflicts at school and not having the necessary funds. These themes were constant

when analyzing the students’ journeys to school, economic situations and school condi-

tions (table 3).



42

	
Figure 1. Obstacles at home for attendance
	

When interviewing school staff, members said that the students’ families were some-

times obstacles to their attendance (table 4). The principal and teacher who were both

interviewed felt that in general, the parents did not resist studying it just seemed to be of

low priority to the family. To many of the parents, it seemed to be self-evident that do-

mestic work had to be done before studying or going to school. This	in	itself	was	cause	

for	a	lot	of	student	absence,	especially	around	the	main	seasons	for	farming.	When	

the  students  were  absent  from school  often,  they  were  left  behind  in  their  studies  and

were unable to catch up to the class. The teacher and the principal hoped that the parents

would be more active in assisting the students with homework and supporting their

studies.

Obstacles to School Attendance Posed by the Journey to School and Back

The journey to school and to back home was something that was a major cause for con-

cern for the students. School being too far away “never” caused obstacles to 76% of

respondents,  but  when  looking  at  the  distances  to  school  36%  of  them  had  a  journey

between 0,5 hour to 1,5 hours and 8% had a journey even from 1,5 hours to 3 hours.

The way to school could become very dangerous depending on the time of the year and

this was a major problem in school attendance for many students. 49% of the students

0 % 10 % 20 % 30 % 40 % 50 % 60 % 70 % 80 % 90 % 100 %

Student refused to go to school

Student was needed at home

Parents did not allow the student to go to school

Parents did not think education was worthwhile

Student had personal health problems

Obstacles at Home for Attendance

Often Sometimes Never
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said that the school journey was dangerous “sometimes” and 3% said it was “often”.

33% of the students felt unsafe “sometimes” during the journey to school and 3% re-

ported feeling unsafe “often”.  In the examination of the unstructured written open re-

sponses it came out that the largest reason for this was natural disasters such as land-

slides  and  floods,  which  were  reported  to  affect  the  school  attendance  of  76%  of  the

students “sometimes” and 5% of the students “often” (figure 3). According to the un-

structured written open responses fear of violence, robberies and wild animals were also

reasons for feeling unsafe and girls reported being afraid of boys on their way to school

(table 2). When interviewing the teachers these themes were also came up (table 4).

	
Figure 2. The obstacles posed by the journey to school and their impact on school attendance
	
According to the staff member interviews the journey to school was definitely causing

difficulties in their schools’ student attendance. Both staff members of the schools men-

tioned that many of the students had a journey to school and back home from one to two

hours and they made it walking. The teachers confirmed students’ responses and said

that the journey to school was not only long. It was also sometimes dangerous especial-

ly for natural calamities and people. According to the teacher of Shree Nama Jyoti

School there had been some kidnaps and rapes in just the past few years that took place

during the journey between students’ school and homes. In addition to this, violence,

robberies and even girl trafficking continued to be a problem. Landslides and floods

occurred frequently during the monsoon and often made the road difficult, dangerous
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Student experienced problems on the way

Distance to school was too great

Student felt unsafe on the way to school

Dangerous journey to school

Difficulties caused by natural calamities
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and sometimes impossible to pass at all. As a result of road conditions that were affect-

ed by weather in the rainy season, school attendance of the students was very low dur-

ing the monsoon months.

Obstacles to School Attendance Posed by Poverty

Financial concerns were found to be one of the most difficult obstacles faced by the

students that effected school attendance. 51% of the students reported not having

enough money for the basic supplies needed at school was the cause of their difficulties

in school attendance “sometimes” and as many as 18% said that this was a problem “of-

ten” (figure 3). Not having enough money for school uniforms created obstacles in

school attendance “sometimes” to 61% of the students and “often” to 12% and in addi-

tion, not having enough money for something else caused problems to 65% of students

“sometimes” and to 8% of students “often” (figure 3). According to the unstructured

written open responses this “something else”, mainly included compulsory and neces-

sary expenses at school like tuition fees, exam fees, lunch money and also some extra-

curricular activities like school trips (table 3). The economic situation of the students’

families was also a major problem according to the interviews completed with school

staff members. When comparing schools, it was a significant problem in both; however

it was a greater issue in Uma Secondary School where students reported that, not having

enough money for basic equipment was a problem “sometimes” for 49% of the students

and “often” for 32% of the students.
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Figure 3. Financial obstacles for attendance

According to the teachers, the schools were in need of additional funds. As a direct re-

sult of lacking funding, the facilities in the schools were inadequate, including both

school infrastructure and teaching material (table 4). Due to not having enough money,

the schools had to cut costs in salary expenses, which led to a teacher shortage and larg-

er class sizes in small classrooms. Similarly to the student responses, the staff members

also emphasized the financial issues the students’ families were having and pointed out

that many students were lacking money for tuition fees, school uniforms, lunch, shoes

and warm clothes.

Obstacles to School Attendance Posed by Low Quality of Learning Environ-
ment and Education

When analyzing the factors influencing students’ school attendance because of issues at

school, the main problem seemed to be the teachers’ absence. 41% of students reported

that this “sometimes” affected school attendance and 4% of students answered that this

affected school attendance “often” (figure 4). Also the low quality of education and the

students feeling that they are not really learning at school caused problems in school

attendance. 45% of the students felt that not learning enough at school caused difficul-

ties in school attendance “sometimes” and 3% of the students felt that this was the case
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“often” (figure 4). This was a larger problem at the Uma Secondary School. Poor latrine

facilities were a problem for students, especially in Uma Secondary School. This was a

cause of school attendance problems for 29% of the students “sometimes” and 9% of

the students answered “often”. Also in unstructured written open responses girls men-

tioned that having their periods caused problems with their school attendance (table 3).

This most likely has something to do with the poor latrine facilities.

Figure 4. Obstacles at School for School Attendance.

In  staff  member  interviews,  the  first  thing  pointed  out  as  a  challenge  to  the  student’s

school attendance was the poor condition of the schools (table 4). Infrastructure of the

schools was very basic and the classes were often too small for a large amount of stu-

dents. The classrooms observed during school visits were dark, lacked electricity and

some  of  them  did  not  even  have  all  walls  (pictures  2–8).  During  winter,  the  classes

could be so cold that the students became sick or did not come to school because they

could not afford clothes that were warm enough. The schools did not have enough mon-

ey to provide adequate teaching material or arrange extracurricular activities to motivate

the students.

Due to a teacher shortage caused by not having funds for hiring enough staff, teachers

did not have enough time to provide quality education for students that needed extra

help. The teachers also received a poor salary, a lot of them were unqualified and many
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were working on non-permanent contracts, all of which demotivated the teachers and

made the overall quality of the education poor. According to these interviews, as a result

of these difficulties, it became more challenging for the students to attend school as well

as learn and become motivated at school.

Pictures from the Data Collection Schools
* Persons in the pictures are not a part of the study

Picture 2. Morning Exercise at Uma Secondary School in Mohoriya, Dangsing
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Picture 3. The faculty room of Uma Secondary School in Mohoriya, Dangsing

Picture 4. A classroom at Uma Secondary School in Mohoriya, Dangsing
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Picture 5. These class rooms of Uma Secondary School were recently closed due to safety issues.

Picture 6. A classroom of Uma Secondary School in Mohoriya, Dangsing
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Picture 7. Some classrooms and the yard area of Shee Nava Jyoti Tham Secondary School in Nayapool.

Picture 8. A classroom of Shee Nava Jyoti Tham Secondary School in Nayapool.
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Picture 9. The faculty room of Uma Seconday School in Moriya, Dangsing

5.2 Differences in Obstacles Faced by Gender

The gender groups were compared in singular statements and sum parameters. Student’s

t-test was used to examine the sum parameter responses and comparing them between

male and female respondents. When examining the results of the t-test comparing gen-

der, it can be concluded that there were no exceptional differences found between boys

and girls since in every sum parameter comparison the value p was more than 0.05.

The means of the interval-level scale responses can be examined in table 7 (appendix).

This was a very positive result that triggered some follow up questions. According to

research, there had been major developments in the gender equality of schooling in Ne-

pal, especially in urban areas, however in some rural areas this kind of development had

been lagging. It could be that the sample group was from an area in which there had

been drastic development in these matters, in which case it should be examined what
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kind of changes had led to these results. Still, while observing these results it should be

kept in mind that this study does not show what kind of differences are experienced

between genders, if we include students that do not enroll at all.

5.3 Differences in the Obstacles Faced by Social Class Groups

As explained before, the students have been divided into three different social class hi-

erarchy groups from higher to lower: Brahmin, Janajati, and Dalit. According to the

ANOVA-test results the Dalits that belong to the lowest social class face greater obsta-

cles in school attendance, especially when looking at financial issues. This result is sta-

tistically significant since the p-value is 0.005 (table 5).

Table 5. Castes in Sum Parameters

F_SUM
Caste Mean Std. Deviation f-value Df. p-value
High. (n=48) 2,2500 0,47887 2
Mid. (n=11) 2,4242 0,42403 102
Low. (n=46) 1,9855 0,49669

5,496
104

0,005

Also the whole list of statements that were analyzed using ANOVA-testing, were ana-

lyzed without any division into sum parameters in order to better examine differences

between social classes. The differences in the four statements were found to be statisti-

cally significant (table 8, appendix). According to the research which compared both the

middle and high caste students, the low caste students had significantly more obstacles

in the statements; “Parents did not allow to go to school”, “Problems getting to school”,

“Not enough money for equipment”, “Not enough money for school uniform”. Also

compared to the high caste students, the middle caste students seemed to have more

obstacles exposed by the statements: “Parents did not allow to go to school”, “Not

enough money for equipment” and “Not enough money for uniform” (table 6).
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Table 6. Comparing Means of Castes

	

Based on these results, it can be concluded that there were significant differences be-
tween social classes when it comes to obstacles in school attendance in rural Annapur-
na. In particular, the lowest caste seems to struggle harder with financial issues and with
parental attitudes towards going to school.

Descriptive Statistics

C N Mean
Std.

Deviation C N Mean
Std.

Deviation C N Mean
Std.

Deviation
HIGH 14.

Parents
did not
allow to
go

48 2,75 0,438 MIDDLE 14.
Parents
did not
allow to
go

11 2,64 0,505 LOW 14.
Parents
did not
allow to
go

46 2,50 0,506

16.
Problems
getting to
school

48 2,52 0,505 16.
Problems
getting to
school

11 2,27 0,467 16.
Problems
getting to
school

46 2,17 0,437

23. Not
enough
money for
equipment

48 2,27 0,676 23. Not
enough
money for
equipment

11 2,45 0,522 23. Not
enough
money for
equipment

46 1,91 0,694

24. Not
enough
money for
uniform

48 2,25 0,636 24. Not
enough
money for
uniform

11 2,55 0,688 24. Not
enough
money for
uniform

46 1,93 0,490

Valid N
(listwise)

48 Valid N
(listwise)

11 Valid N
(listwise)

46
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6 DISCUSSION

The main purpose of conducting this research was to map out the obstacles regarding

school attendance in rural area schools of the Annapurna region of Nepal, primarily

from the personal perspectives of the students themselves. The study focused on stu-

dents in grades 7 to 10, in order to better examine the transition period from basic edu-

cation to secondary education. The study also placed an emphasis on the point of view

of the staff at the schools, in order to better examine similarities that supported the stu-

dents’ experiences and the physical conditions of the schools. Another goal of the study

was to see the distribution of these obstacles within gender and social class.

The data for the study was collected from 114 students at two rural area schools in

Lumle, Kaski district within the Gandaki zone in Annapurna, Nepal. The research was

performed with a questionnaire survey. According to the research, the students’ school

attendance suffers from significant difficulties that are caused by financial issues, par-

ents who do not prioritize education, a long and unsafe journey to school and both the

poor quality of teaching and infrastructure of the schools themselves. When comparing

the experiences between genders, it became apparent that there are no major differences

to the obstacles to school attendance faced between male and female students, however,

when separated into their social groups, it was clear that low caste students experienced

significantly more obstacles posed by their  parents not allowing them to attend school

and with financial concerns at home. This chapter presents these conclusions, their reli-

ability and suggestions for future research.

6.1 Obstacles to School Attendance in Rural Schools of Annapurna

The school attendance obstacles of students in grades 7 to 10 in rural schools of Anna-

purna were examined with frequency distribution by forming percentages of frequency

values for statements regarding obstacles to school attendance. Statements about rea-

sons for difficulties in school attendance that fit one quarter or more of respondents of-

ten and/or sometimes, were taken into examination more closely. These statements were
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also compared with the themes presented by an interview survey that was completed

with school staff members to support the questionnaire survey. The students’ school

attendance seemed to be challenged by financial issues, parents who did not prioritize

education, a long and unsafe journey to school and the poor quality of teaching and in-

frastructure in the schools themselves.

When analyzing the obstacles influencing students’ school attendance at home, it was

clear that personal health problems, having to perform domestic duties and parents not

prioritizing education, all led to difficulties in students’ school attendance. Also accord-

ing to the school staff, it seemed to be self-evident to many of the parents that domestic

work was prioritized over education. When the students were often absent, they were

left behind in their studies and were unable to catch up to the class.

According to the questionnaire survey and the staff interviews, the obstacles to school

attendance experienced by the journey to school influenced the majority of the respond-

ents. The journey was long and unsafe for many of the students and the respondents

were affected by natural disasters and a fear of violence, robberies and wild animals.

Many of the students had a journey to school and back home from one to two hours by

walking. Girls also seemed to be threatened by boys and the teachers brought up that

sexual harassment, and even kidnapping was not unheard of.

Many factors at the schools themselves were the cause of difficulties to the students’

attendance. The poor condition of the schools meant studying in dark, cold and crowded

classrooms without heating or electricity. Poor latrine facilities also challenged girls’

school attendance while they were on their period. When interviewing the teachers and

observing the schools it turned out that the buildings were not all safe either. Due to a

teacher shortage caused by not having the necessary funds for hiring adequate staff,

teachers did not have enough time to provide quality education for students that needed

extra help, which led students becoming left behind academically. The absence of

teachers seemed to be a frequent problem and there was no substitute system to cover it.

Financial  obstacles were found to be some of the most difficult  ones faced by the stu-

dents’ school attendance. Many students were lacking money for tuition fees, school



56

uniforms, lunch, shoes and warm clothes. This was also an issue significantly more no-

table with lower caste students (more in chapter 5.3). Though it was not examined fur-

ther in this research, financial issues can most probably be seen as the reason behind

other attendance obstacles as well. Usually parents did not prioritize their children’s

education mainly due to financial issues that lead to requiring their children at home for

labor intensive work. When analyzing the staff interviews, most problems at the school

were also traced to financial issues like not being able to hire enough qualified, long-

term personnel or to provide proper teaching and learning material or an adequate and

safe school environment.

Though the obstacles affecting students’ school attendance are divided into these groups

they all influence each other and the students simultaneously. The study focused on stu-

dents in grades 7 to 10 since these problems tend to especially effect in the transition to

secondary level (UNESCO 2015, 49) and before the SLC examination. All these prob-

lems challenge students’ school attendance, which leaves them behind in studies. Since

parents are unable to support their children’s studies and schools are unable to hire the

necessary qualified teachers to help students that are left behind, they are unable to

catch up, which in turn can lead to drop outs. This can also explain parents’ attitude

towards school. If it seems that the children do not learn at school, why send them there

when they are needed at home?  Also, due to struggling with these obstacles, many of

the students are unable to pass the SLC examination, which officially means that they

never finished their basic education. These obstacles have a major impact on the stu-

dents’ future and therefor, further research is required about them and especially about

the actions that can be done to remedy these problems.

It  is  not surprising to discover that rural  Nepali  schools and their  students suffer from

financial issues that lead to problems in school attendance. It is important to recognize

these issues in order to remedy them as well as prevent dropouts. Additional projects

should focus on developing the infrastructure, which includes both the school and the

roads to school. Children should feel safe on the way to school and be comfortable

enough to attend. However, additional investment in physical infrastructure is just the

beginning. To develop a higher quality of education, teachers require additional training

and better-organized cooperation with each other. In addition, there should be a system
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for tracking students that have low attendance and developing a supportive program in

order for them to catch up with studies. This should also be a matter addressed to par-

ents, especially the one’s with no educational background, this is because they struggle

the most in understand the value of education for their child’s future. Involving the par-

ents in academic life through parental meetings and clubs can empower them to under-

stand and become more involved in their children’s education.

6.2 Differences in the School Attendance Obstacles Based on Caste
and Gender

The differences between gender and caste groups in the obstacles facing students in

grades 7 to 10 in rural schools of Annapurna were examined using both the interval-

level scale responses and sum parameters collapsed from them by dividing statements

into groups. When examining the results of the t-test comparing gender, it was conclud-

ed that there were no significant differences found between boys and girls when it

comes to obstacles in school attendance. This was a very positive result that aroused

further questions.

Analysis of variance ANOVA-test was used to compare the school attendance obstacles

faced by different castes. The test was done using all the statements and the four sum

parameters created from them. The students’ castes were divided into three groups high,

middle and low according to the Nepalese social class system (three different social

class hierarchy groups from higher to lower Brahmin, Janajati, and Dalit.). Based on the

results of this research it can be concluded that there were significant differences be-

tween social classes when it comes to obstacles in school attendance in rural Annapur-

na. Dalits as the lowest caste group seemed to experience more financial issues and

struggle with parents’ attitudes towards going to school.  These two are most probably

related because having financial issues can lead to needing the child at home for labor.

According to research there had been major developments in the gender equality of ed-

ucation in Nepal, especially in urban areas while in some rural areas this kind of devel-

opment has been lagging. (Archarya 2014, 43,) It could be that the sample group was
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from an area in which there had been rapid development in these areas, in which case it

should be examined what kind of things had led to these results. This can serve as an

example for other areas and their development plans, further studies regarding the situa-

tion between gender groups, including children that do not enroll at all, should be made

before the area can be seen to be developed equally between genders. According to pre-

vious research, major school attendance issues exist in rural areas especially within dis-

criminated social groups (Archarya 2014, 43,) and this seemed to be the case of this

study as well. Further research should be completed about how to support the lower

caste students and their families so that they have an equal access to education in this

regard.

Social class discrimination in Nepal is an extremely difficult topic to understand from a

western point of view. Usually any kind of discrimination in Nepal, such as those based

on gender, caste, color, disability or nationality based, is rooted in a genuine belief that

the less fortunate deserve their current station in life and a sense of entitlement for the

more fortunate. The consensus is that as long as everyone remains to their place and role

in society, the society will function and justice will be served. In the western world, we

attempt to address this matter by discussing the fact that people are simply not born

equal and that has to be taken into consideration when examining their progress in life.

Western discrimination is quite strongly based on turning a blind eye to this matter,

when in Nepal it is actually the opposite.

When discrimination is based on the belief that people deserve their next life based on

how good they were in the last one, their existence becomes a necessary punishment to

endure so that the person can learn and become better in the next round of life in order

to truly deserve their station. When someone’s discrimination is viewed and justified

like this, it becomes more difficult to change it. This of course is a belief not shared by

everyone and a more enlightened way of thinking is prevalent in other parts of the coun-

try. But the more rural the location, the more conservative people tend to be.

It is important to conduct further research into this matter and particularly research that

shows how unbeneficial it actually is for everyone within the community and society

and to discourage the government from supporting a system that leaves its less fortunate
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citizens behind. Because Finland and Nepal have extremely different societies in every-

thing from culture and population to history and politics they cannot be rationally and

fairly compared with each other, however, because the researcher is Finnish, Finland is

used as an example and a baseline for some point of views. Finland enjoys particular

success in education and this is mostly based on the fact that it is able to offer a high

quality education to everyone, equally. The school system is free and based on inclu-

sion. Including everyone and ensuring that all individuals receive as fair of a chance as

possible to succeed, has allowed Finland to achieve its current state as one of the most

prosperous and highly developed countries to live in.

As previously mentioned, if Nepal is to improve the quality of the education it provides,

improvement and repair of the outdated road and school construction infrastructure are

necessary if rural area schools are to be able to deliver a quality education. There is also

a need for community programs and organized research for identifying the fact that spe-

cific groups of people require additional support if they are to have better chances in

life.

6.3 Research Limitations

The biggest obstacles facing the study were culture and language barriers. The research-

er was from a culture very different to that of Nepal and was unable to communicate in

Nepali. Using an interpreter helped with collecting authentic data, but with the added

difficulties presented by an additional person attempting to transfer information across

different cultures, which is never ideal. To bridge the gap posed by lingual barriers, a

multiple choice questionnaire was used. This made the data collection more effective,

but set more cultural obstacles. The questionnaire had to be simplified in order to avoid

misunderstandings that a seven-scaled Likert-scale would have caused for students who

are not accustomed to providing interval-level responses. Furthermore, giving the op-

tions “often”, “sometimes” and “never” challenged analysis results. These are all de-

scriptive terms that are very much culturally and locally interpreted and therefore, it is

hard to describe what they actually mean. The definition of these terms can be very dif-

ferent between two people of similar circumstance, not to mention between social clas-
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ses and between different countries and cultures. These definitions already vary accord-

ing to the every day life of a person. Someone suffering of a challenge “often” can get

used to it and might have higher personal limits for what they define as “often” than a

person who is not used to dealing with a similar challenge. Words based on personal

feelings are difficult to use in order to draw set conclusions.

Another big cultural barrier seemed to be about personal experiences. The Nepalese

culture and especially Nepalese schooling seems to be very much stuck on the concept

of an established correct answer. There is a question and the question has one correct

answer, which makes every other answer incorrect. There is no concept of discussion,

sharing, augmenting or questioning in learning situations. So giving a sheet of paper at

school to a student, and telling them that their opinion is required, and that there is no

right or wrong answers,  can be very confusing and even stressful for a juvenile that  is

not used to sharing their personal experience. Though this research has obvious results

and many conclusions can be drawn out of them, those conclusions should always be

examined within the lens of cultural awareness and understanding.

Though the sample reached with the resources that were available was exceptional, the

study omitted those most important for the research. When making a study about obsta-

cles in school attendance, one of the most important things is to reach those who do not

enroll. Because of this, the data collection should not be only held inside a school build-

ing. This research also did not address the problems of child marriage, slavery or dis-

crimination of children with disabilities though these obstacles are very notable for edu-

cation in Nepal. Another important sample group that the researcher was unable to ques-

tion was the parents of the students. Though the study addresses challenges related to

the home and families of the students, no data was collected at home or with family

members. This was a weakness the researcher was aware of in advance when choosing

the topic but was unable to fix due to scarce recourses for the data collection. A study

like that would require more time, money, data collectors, interpreters, connections,

organizing and cultural awareness than the available time and resources allowed.

Also, only two school staff members were interviewed because of the same reasons. As

a result, not as much information could be gleaned and many conclusions could not be
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reached with absolute certainty. This is why the interviews were kept to serve as a sup-

portive part of the data collected with the students. When interviewing people about

obstacles related to the results of their work, it has to be considered that people prefer to

set their professionalism in a positive light. This is a matter that should be kept in mind

when collecting and analyzing data. Originally the researcher was interested in observ-

ing and collecting more data of the quality of education in the schools visited but this

would have created a power set not fruitful for research, cooperation and development.

Though a study with mixed methods is challenging to follow and understanding the

results acquires more examination, in this case it was very necessary to combine differ-

ent approaches. With the challenges the research had to begin with using mixed meth-

ods and combining information collected in various ways was the best way to give solu-

tions for the limitations and to obtain valid and reliable data.

6.4 Further Study and Recommendations

This study sheds light on the multiple challenges that face rural schools of the Annapur-

na region and gives reasons for further study towards the obstacles posed to school at-

tendance by the students of the area. A very similar study focusing on the lower levels

of education would be useful to discover the school attendance obstacles faced in a

child’s earlier years. As mentioned before, some essential stakeholders where left out of

this study and further studies should be made to include students that do not enroll in

the school at all. This should also include more teachers and observation of their teach-

ing. Since parents and their attitudes towards education seem to be a real challenge in

this area, more examination should be made by collecting data directly from them. Ad-

ditional studies should also include youth affected by child marriage, slavery and disa-

bilities.

In order to bring change in the obstacles faced by children enrolling in school, devel-

opment work should rely on research and proper planning. There should be more en-

couragement for collecting data and sharing it with the schools, rural societies, NGO’s

and other education development stakeholders. To emphasize the seriousness of the
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issues aroused from this research, they should be put into a perspective that draws the

attention of the policymakers. Since passing the SLC examinations are the gateway to a

better future in Nepal and so many students seem to fail them multiple times or drop out

right before them, collecting data that points out the connection of the challenges

aroused from this research and SLC failure would be useful. There should be further

research on for example, the correlation of SLC pass and the amount of domestic work

or the correlation of cast level and SLC examination pass rate. Further research should

be able to provide evidence that for example, the teachers’ qualifications or class sizes

do affect the SLC pass rates.

If the parents of the students do not seem to value education as much as needed, using

research to convince them of the necessity of regular school attendance should be con-

sidered however it should not be a method to rely on. This research has shown that there

is a need for more cooperation with parents and for programs that involve them. It is

important to empower them as a part  of their  children’s education and enlighten them

about the effects of education towards their whole family. Parent meetings and associa-

tions should be arranged. In rural areas the communities make the change and this is

why the importance of these matters should be promoted throughout the society mem-

bers altogether. The acknowledgement of the obstacles for school attendance might

come from research, but the change grows from active society members that are

strengthened with youth clubs, teacher associations, village councils etc. The research

builds the base for creating these kind of active communities.

When considering the positive results that this research had some attention should be

applied on the fact that the obstacles and the severity of them were not so different when

comparing genders. Though different factors might be discovered when conducting

more research outside schools, it can be said that in the schools selected, school attend-

ance obstacles faced by gender were quite equal compared to many other areas in rural

Nepal. Therefore it is important to conduct further studies on the factors that have led to

this situation. This kind of research would be very useful when trying to develop gender

equality in other areas.
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Conducting research is always a learning experience. In the course of this research, spe-

cial attention was made in attempting to examine and understand the history, politics,

culture, and traditions of Nepal and how they related to the struggling education system.

However, when studying another culture, it is difficult to do so from outside the lens of

your own and as a result, comparisons are drawn with the Finnish education system.

Conducting research about education in Nepal places the Finnish education system into

a new perspective. Experiences like this make you value the system you were brought

up in and see some of the more amazing traits of it. More so, it highlights the traits we

take for granted, that could be best used to help others. The Finnish education system

can work as a great example of inclusivity, equality and high quality of education

thanks to highly educated teachers that enjoy autonomy in their work, an adequate sala-

ry and respect for their profession. The dilemma is that no system created by one culture

and history is completely transferable, as it rarely takes into consideration a societies

unique history. That is why it is essential to understand both sides of the debate and

create pathways of choosing and evolving good characteristics from one system so that

it can be adapted to work in another.

Any development projects, especially cross-cultural ones, should be completed with a

humble mind, mutual respect and with the view that both parties can learn from one

another. A great lesson of the Nepalese education is in motivation and a will to learn.

The importance of education and the need to spread it is actually so strong in these

schools  that  the  teachers  go  to  school  and  teach  a  class  of  seventy  students  without  a

proper salary or teaching material. Their students voluntarily attend school despite the

fact that their school is far and they are often afraid on the way there. The students’ par-

ents do not show the support they need and they do not have proper learning material. It

is fair to say that in places like this, there is major potential for development if the effort

is made to begin fixing things from the root and with long-term goals in mind. To give

this potential a chance to flourish, it is not enough to simply fix infrastructure and buy

more school uniforms. Areas like this need plans for teacher development, community

development and human rights education. Further plans for evolving areas like this need

to be based on thorough research and understanding, include all the stakeholders and

giving a voice for those who are the least heard.
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QUESTIONNAIRE	

QUESTIONS ABOUT SCHOOL ATTENDANCE

Read carefully the questions and directions and then fill in the paper. There

are two parts in this paper. If you have a question about the paper raise your hand

and you will get help.

This paper is only to be seen by the researcher, no one else. Your name will

stay anonymous and you do not have to fill in your full name. That means your an-

swers stay secret and nobody can see what kind of answers you gave.

Thank you for answering!

PART 1.

Answer these questions according to directions:

How old are you?

_____________ years.

What is your sex? (Circle the right option.)

1. Male

2. Female

What grade are you on?

_____________
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Who do you live with? (Circle the right option.)

1. Parents family

2. Husbands family

3. Something else, what: _______________________

Are you married? (Circle the right option.)

1. Yes

2. No

How long is your journey to school?

__________ km.

How long does it take for you to get to school?

___________ hours.

How do you go to school?

1. By foot

2. By vehicle, what vehicle: ______________________________

What is your father’s profession?

______________________________________

What is your mother’s profession?

______________________________________
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PART 2.

How often are these reasons causing difficulties in your school

attendance (absent in the class or drop out from class) or mak-

ing you not to go to school? (Circle the right option of these

OTEN/SOMETIMES/NEVER. Always circle ONLY ONE option.)

1. I was needed at home: OFTEN / SOMETIMES / NEVER

2. Parents did not consider education worthwhile: OFTEN / SOMETIMES /

NEVER

3. I refused to go: OFTEN / SOMETIMES / NEVER

Why did you refuse to go:

__________________________________________________

__________________________________________________

_______________________________________________

4. Parents did not allow me to go: OFTEN / SOMETIMES / NEVER

Why did they not allow you to go:

__________________________________________________

__________________________________________________

_______________________________________________

5. School is too far away: OFTEN / SOMETIMES / NEVER



76

6. Problems getting to school: OFTEN / SOMETIMES / NEVER

What kind of problems:

__________________________________________________

__________________________________________________

_______________________________________________

7. Journey to school is dangerous: OFTEN / SOMETIMES / NEVER

8. Natural calamities affected my journey to school: OFTEN / SOMETIMES /

NEVER

9. I felt unsafe to go to school: OFTEN / SOMETIMES / NEVER

Why did you feel unsafe:

__________________________________________________

__________________________________________________

_______________________________________________

10. Marriage: OFTEN / SOMETIMES / NEVER

11.  Husband did not allow me to go: OFTEN / SOMETIMES / NEVER

12. I had personal health problems: OFTEN / SOMETIMES / NEVER

13.  I did not have money to buy equipment for school (books, pens, etc.):

OFTEN / SOMETIMES / NEVER
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14.  I did not have money to buy a uniform: OFTEN / SOMETIMES / NEVER

15.  I did not have money to something else needed for school: OF-

TEN / SOMETIMES / NEVER

What did you not have money for:

__________________________________________________

__________________________________________________

_______________________________________________

16. Teacher was absent: OFTEN / SOMETIMES / NEVER

17. I do not learn at school: OFTEN / SOMETIMES / NEVER

18. Low quality of education: OFTEN / SOMETIMES / NEVER

19.  Latrine facilities in my school are not good enough: OFTEN / SOMETIMES

/ NEVER

This is where the questionnaire ends. Check that you have answered all the questions

according to directions. Raise your hand when you are ready.

Thank you for answering!
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Table 7. Comparing Means Between Male and Female Students
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Table 8. The list of significance of differences by statement when comparing caste

ANOVA

df F Sig.
11. Was needed at home Between Groups 2 0,339 0,713

Within Groups 102

Total 104

12. Parents did not think education
worthwhile

Between Groups 2 1,011 0,367

Within Groups 102

Total 104

13. Refused to go Between Groups 2 2,301 0,105

Within Groups 102

Total 104

14. Parents did not allow to attend Between Groups 2 3,251 0,043

Within Groups 102

Total 104

15. School too far away Between Groups 2 2,297 0,106

Within Groups 102

Total 104

16. Problems getting to school Between Groups 2 6,467 0,002

Within Groups 102

Total 104

17. Dangerous journey Between Groups 2 1,897 0,155

Within Groups 102

Total 104

18. Natural calamities Between Groups 2 0,908 0,406

Within Groups 102

Total 104

19. Unsafe to go Between Groups 2 1,100 0,337

Within Groups 102

Total 104

22. Personal health problems Between Groups 2 1,672 0,193

Within Groups 102

Total 104

23. Not enough money for equipment Between Groups 2 4,754 0,011

Within Groups 102

Total 104

24. Not enough money for uniform Between Groups 2 6,388 0,002

Within Groups 102

Total 104

25. Not enough money for something
else

Between Groups 2 0,684 0,507

Within Groups 102

Total 104

26. Teacher was absent Between Groups 2 0,144 0,866

Within Groups 102

Total 104
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27. Does not learn at school Between Groups 2 0,646 0,526

Within Groups 102

Total 104

28. Low quality of education Between Groups 2 0,098 0,906

Within Groups 102

Total 104

29. Poor latrine facilities Between Groups 2 1,939 0,149

Within Groups 102

Total 104


